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ABSTRACT
In the late 1960s three free schools were created in
Boston: the Roxbury Community School, the Highland Park Free
School, and the New School for Children. These schools had
common goals and objectives, and were all parent-run. In
order to strengthen their political and economic bases, these
schools joined forces and collaborated their programs under
the Federation of Boston Community Schools.
During the same period several of the Catholic church
schools were experiencing a change in enrollment which cor-
responded to the changing neighborhood characteristics.
Whites were moving out of the inner-city and African-Americans
were moving in. One school, St. Joseph's Community School,
was threatened with closing, as many of the nuns were opting
to move out of the school and neighborhood that was becoming
predominantly African-American. Two other schools were also
becoming inadequately staffed as a result of the same trend.
Several nuns and parents were intent upon keeping St. Joseph's
open and restructuring the program at all three schools in
order to meet the needs of the new student populace. These
three schools aligned themselves and became recognized as the
JJF Cluster.
The parallel development of the schools under the
Federation of Boston Community Schools as well as those of
the JJF Cluster have been examined in both historical and
contemporary contexts in order to ascertain:
1. The impetus behind the creation of the schools;
2. Ideological and philosophical bases;
3. Program and curriculum components; and
4. Organizational structures.
Thesis Supervisor: Dr. Hassan F. Minor
Title: Assistant Professor of Urban Studies and Planning
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7"The most important asset a people has is its
young. Without children there is no continua-
tion, there is no future. You cannot build a
Black nation or a world with just one generation,
we need generations. We need a youth that can
complete that which we start, a youth than can
challenge the future we're bound for."
--Hald R. Madhubuti
8INTRODUCTION
In anhistorical context, African-Americans have been
struggling to obtain education for centuries. Under slavery,
in many states it was illegal to teach Africans how to read
and write. Under Jim Crow laws, there were separate but
"unequal" schools for African-American students. Since the
abolition of slavery, African-Americans have relied heavily
on education as a means of upward social mobility. The
monumental Supreme Court decision of 1954, Brown v. Board of
Education, declared that the separate education of Blacks
and whites was inherently "unequal."1  The decision was pre-
maturely embraced by African-Americans as being a watershed
for improving educational opportunities. Yet, in only a few
states were the schools desegregated without further prod-
ding from the courts. 2
The Coleman Report3 revealed that at least ten years
after the 1954 Supreme Court ruling which called for the de-
segregation of public schools, the education that African-
Americans were receiving was still far below that of
whites.4 The report concluded that African-American pupils
had fewer of some the facilities that seem most relevant to
academic achievement; less access to physics, chemistry, and
language labs; less textbooks; less books per pupil in the
libraries; and less access to college preparatory and accel-
erated curriculums.5
9During the 1960s, in the wake of the Civil Rights pro-
tests and the resurgence of racial and cultural pride, many
strategies were employed to improve the conditions of public
education for African-American children, and alternative,
non-public options were created also. Alternative community
schools or "freedom" schools were developed as a result of
the efforts to create options that were more responsive to
the needs of the student populace. Similarly to the move-
ment that took place two hundred years ago (described in
Chapter I), the driving force behind the creation of these
schools were the parents and community members who for the
most part maintained full control and authority over the
schools.
The guiding philosophies of the schools were usually
embedded in the position that African-American children are
educable, that they must be educated, and that they were not
being educated in the public schools. Many of the schools
were also founded on the belief that the values learned from
the school are equal in importance, if not more important
than the acquisition of the basic skills. The teaching of
a child's history and culture were seen as being critical to
the development of a positive self-image and pride in the
community.
This study looks at three alternative schools developed
in Boston during the late 1960s and the early 1970s. Two of
the schools--St. Francis de Sales and St. Joseph's Community
10
Schools--are affiliated with the Catholic Church of Boston.
With the addition of St. John's Community School these
schools formed what was known as the JJF Cluster. The third
school that has been included in the study is Roxbury Commu-
nity School (RCS). RCS was formerly a member of the Federa-
tion of Boston Community Schools with the Highland Park
Free School and the New School for Children.
This study looks at the development of the three schools
in order to establish a foundation for analyzing the schools
in their current states. The motives for, and the efforts
behind their creation are explored. Their ideologies, goals,
and objectives are discussed in order to define the mission
of the schools--what it is that they said they were trying
to accomplish. The program components are described in
order to establish the link between theory and practice.
For this same reason, the organizational structures are
examined. The issue of the dominance of formal versus in-
formal structures is a recurring one throughout the paper.
Methodology
In preparation for the study of alternative schools, I
conducted preliminary research on the history, design, and
implementation of alternative schools and related topics.
Field research was initiated by obtaining a list of
contact people, many of whom were quite helpful in pointing
me in the right direction. Joyce King introduced me to St.
Joseph's Community School. From there I found out about St.
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Francis de Sales and Roxbury Community Schools. I began by
having initial interviews with the principals of the schools.
I presented my ideas to them about including their schools
in a study of alternative schools. They in turn presented
my requests to their respective parent boards and staff for
their approval--which was granted.
Questionnaires were developed in order to elicit impres-
sions of the schools from the principals, teachers, and
parents. Interviews were first held with the principals in
order to begin developing a profile of the school programs
and the organization structures. Some of the parents and
teachers also requested to be interviewed as opposed to
simply filling out the questionnaire instruments. My in-
tended goal was to have at least twenty parents from each of
the schools and all of the teachers fill out the question-
naires. While most of the teachers complied, responses from
parents were harder to obtain. In discussing my strategy
for distributing the questionnaires, each principal sug-
gested a different method. At St. Joseph's I handed them
out to parents on their way in and out of a student evalua-
tion (report card) session. At St. Francis de Sales I left
the forms with the principal to distribute at a parent board
meeting. At Roxbury Community School I made two visits to
reorganization meetings of the parent board. The greatest
mistake that I made was to let the questionnaires out of my
sight. Parents were asked to return them with their children.
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Many of them neglected or forgot to do so. I gave out ap-
proximately 100 questionnaires which generated a response
rate that was still far below target. Nonetheless, the
responses that I obtained were extremely helpful. They can
be found in Appendix C.
Interviews were also conducted with people who have had
previous involvement with the schools of the study as well
as with other alternative schools. These individuals offered
helpful suggestions and ideas about the possible focuses of
the thesis, in addition to relating to me their personal
experiences concerning alternative schools. The contribu-
tions made to the study by these people proved invaluable.
In addition to my advisors, some of these people were Mrs.
Joyce King, Dr. Kenneth Haskins, Dr. Beatrice Miller, Mr.
Alex Rodriguez, Dr. Jeff Korostoff, and Dr. John Cawthorne.
Chapter I opens with an historical account of the first
alternative school created by African-American parents of
Boston for their children in 1789. After describing the
issues that surrounded the creation of the first alternative
school, the chapter then looks at some of the twentieth cen-
tury responses from African-American parents to the inade-
quacies of the public schools. One strategy devised by
parents in the hopes of improving educational opportunities
for their children, was to demand community control of the
schools. The chapter then looks at the development of con-
temporary alternative schools for African-American children,
13
the different types of schools that fall under the category
of "alternative schools," and the specific features that
make the schools included in this study distinguishable from
predominantly white alternative schools.
Chapter II begins with a chronology of the desegrega-
tion issue as it occurred in Boston. The extent to which the
political problems of the public schools contributed to the
development of alternative schools is key to explaining
their existence. This issue is followed by an overview of
the Federation of Boston Community Schools--the responsibil-
ities and advantages of having a central agency that helps
to facilitate the achievement of the goals and objectives of
the individual programs. A detailed description of Roxbury
Community School is then given, as well as more brief de-
scriptions of the former schools that made up the Federation.
Chapter III focuses on the development of community
schools under the auspices of the Catholic Archdiocese, and
the JJF Cluster formed by the three schools. St. Joseph's
and St. Francis de Sales Community Schools are examined in
detail as the survivors of the JJF Cluster. The responses
of the Catholic Church to the alternative system are dis-
cussed as are the histories, ideologies, program components,
and the organizational structures of the schools.
Although the schools under the Catholic School System
are two separate and distinct schools, for the purpose of
this study they represent one model or strategy of
14
alternative community schools, while Roxbury Community
School represents another.
Chapter IV contains the analysis of responses of parents
and teachers around the specific areas of school goals and
objectives, program components, and organizational struc-
tures. Chapter V offers the conclusions and policy recom-
mendations which are the results of the study.
15
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"The role of history in the life of a people
is to give them a kind of measurement as to
where they have been and where they are; and
if they understand history correctly, they
will have some definition of what they still
must be."
--John Hendrick Clark
17
CHAPTER I
THE EVOLUTION OF ALTERNATIVE COMMUNITY SCHOOLS
The First Alternative School for
African-American Children in Boston, Massachusetts
The following synopsis of the first alternative school
for African-American children in the City of Boston, tells
the revealing story of the struggles of African-American
parents to create and maintain a school that was responsive
to the needs of their children. It also epitomizes a prece-
dent established by the School Committee of the Boston
Public Schools in responding to requests of African-American
parents.
In 1787, two years before the Masschusetts lawmakers
enacted the first comprehensive state school law, African-
American parents complained that their children were re-
ceiving no benefits from the free schools (public schools).
They took their complaints to the state legislature where
they asked that they be provided a school of their own.1
After being turned down by the state legislature, and,
two years later, by the City of Boston whose town fathers
believed that "the existing free schools made adequate pro-
visions for all," African-American parents of Boston estab-
lished their own school. The school, named the African
School (and rightfully so), was supported primarily by a few
benevolent white gentlemen and several African American con-
tributors. 2
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The African School proved so successful that by 1812 it
gained acceptance by the School Committee which began making
contributions of $200 per year. This gesture on the part of
the School Committee marked the beginning of subsidized
separate education.3
Abiel Smith, a wealthy Boston merchant, and one of the
original supporters of the African School, left part of his
estate to the School Committee for the specific purpose of
maintaining and supporting a school or schools for people of
color.4
. . . Although hardly realized at the time, the
end result of Smith's largess was to guarantee
that separate education would proliferate and
become a fixture in the city's educational system
--a development Negroes themselves would come to
deplore.5
With the combination of the yearly contributions made
by the School Committee, and the yearly endowment from the
Smith fund, the African school found itself absorbed into
the established school system. In essence, it was back in
the system which had formerly ignored the needs of the
African-American students, and which had incited their
parents to create their own school.
The first manifestation of the School Committee's posi-
tion with regard to the African School was the dismissal in
1817 of the African-American master, Peter Tracy. The Com-
mittee gave no reason for the dismissal and did not consult
the parents before doing so.6 By this time, however, several
19
schools for African-American children had been created in
the footsteps of the African School. By the mid 1830s, the
request made by African-Americans a generation earlier for a
school of their own had grown into a three-tier system of
publicly supported separate education.7
By the 1830s the conditions in the schools for African-
American children began to decline rapidly. The initial
signal of dissatisfaction on the part of the students was
the poor attendance rate at the schools. When investigated,
it was discovered that there was an "obvious contrast" be-
tween the accommodations provided African-American and white
children.8 In spite of the construction of a new school
building in 1835 for the Smith School--formerly known as the
African School--dissatisfaction with the schools continued
to mount. One of the main issues was that of the selection
of teachers. 9
During the first twenty years of separate grammar
schools in Boston, most of the teachers were black
[see Table 1]. Beginning in 1818 with the appoint-
ment of James Waldack, and extending through 1848,
all teachers--save the three-year term of John B.
Russworm, 1821-1824--were white. 10
Although the parents tried to fight the continued ap-
pointment of white teachers without their consent, the School
Committee simply put them off. The board concluded that:
The choice of teachers should remain where the
law put it--in the hands of intelligent gentlemen
who can examine fairly, judge calmly, and decide
dispassionately.11 [Emphasis added]
Table 1
Black and White Teachers of Black Children
in Boston's Separate Grammar School,
1798-1855
Year(s) Name Race School
1798-1806(?) Messrs. Home of Primus Hall,
Elisha Sylvester White corner of George and
Brown May Streets; converted
Williams carpetner shop, Belknap
1799 Nester Pendleton Negro Street.
Messrs. Basement Room in the
1806(?)-1818 Cyrus Vassal Negro African Baptist Church,
1809-1812 Prince Saunders Negro Belknap Street
Willey Negro
1812-1817 Peter Tracy Negro
1818-1820 James Waldack White
1821-1824 John B. Russwurm Negro
1824-1834 Rev. William Bascom White
1834-1844 Abner Forbes White Smith Grammar School,
Belknap Street
1845-1848 Ambrose Wellington White
1849-1855 Thomas Paul Negro
Source: Derived from: School Committee Records, V (1846-1849) August 11, 1848;
Sept. 12, 1849, Report of a Special Committee of the Grammar School Board
(1849), "Appendix;" Report to the Primary School Committee (1846), 16, 17;
Records Related to the Early History of Boston Containing Minutes of the
Selectmen's Meetings, 1799-1810, V. 3 (Boston, 1904), 14. As reproduced
in George A. Levesque, "Before Integration: The Forgotten Years of Jim
Crow Education in Boston," Journal of Negro Education, Vo. 48, Spring 1979.
N-,0
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I would call that a direct slap in the face, but it is
only one of many that this group of African-American parents
and others like them have been receiving over the years.
This particular incident afforded the school board the oppor-
tunity to articulate its perceived authority and its unalter-
able opposition to neighborhood control over school affairs.
It required another decade and a half of opposition and
confrontation by African-Americans of Boston and their sup-
porters before the dual system of education in the Common-
wealth was officially ended in April of 1855.12
In the following sections of the chapter I will be dis-
cussing some of the more recent manifestations of educational
strategies developed by African-Americans throughout the
country, who were dissatisfied with the public schools.
Decentralization and Community Control
Although the urban-bound migratory trend started prior
to the 1950s, the period from 1950 to 1970 marked a substan-
tial increase in the urbanization of African-Americans (see
Table 2). Within central cities, African-Americans have be-
come increasingly concentrated in segregated neighborhoods.
In the 47 cities with African-American populations in excess
of 50,000, the majority of African-Americans, and often the
overwhelming majority, live in predominantly or solidly
African-American census tracts (see Tables 3 and 4). Much
of the continuing and increasing segregation has resulted
Table 2
Population of Standard Metropolitan Areas,
Inside and Outside Central Cities, By
Race, 1950 to 1970
(Numbers in thousands)
1950 1960 1970
Number Percent Number Percent Number Percent
Total SMSA Population 94,579 100.0 119,595 100.0 139,387 100.0
In central cities 53,817 57.0 59,964 50.1 63,816 45.8
Outside central cities 40,762 43.0 59,631 49.9 75,570 54.2
White SMSA Population 35,099 100.0 105,180 100.0 120,424 100.0
In central cities 46,791 55.0 49,440 47.0 48,796 40.5
Outside central cities 38,308 45.0 55,741 53.0 71,628 59.5
Black SMSA Population 8,850 100.0 12,710 100.0 16,786 100.0
In central cities 6,608 74.7 9,950 78.3 13,097 78.0
Outside central cities 2,242 25.3 2,760 21.7 3,689 22.0
Source: U.S. Department of Commerce, Bureau of the Census. Statistical Abstract
of the United States, 1971, as reproduced in "Twenty Years After Brown,"
U.S. Commission on Civil Rights (Washington, D.C.: U.S. Government
Printing Office, 1977), p. 148. N)to)
23
from economic constraints, housing discrimination, white-
flight to the suburbs, and the growth of minority popula-
tions in the central cities of the United States. 13
School enrollment has naturally reflected the residen-
tial patterns in the cities. By 1968 approximately fifty
percent of all African-American pupils were enrolled in the
nation's most segregated districts. 14  In the large city
school districts, parents were increasingly alienated from
the school systems by the teachers unions and the central
school boards.1 5
During the 1960s, cries of "decentralization" and "com-
munity control" echoed through school districts in New York,
Detroit, and Philadelphia, to name a few. While the two
terms were often used interchangeably, they were subject to
various interpretations. The differences were mainly in the
degree of control as well as in the loci of control.
To those who prided themselves on their goodwill and
sincerity in seeking solutions to the problems of urban
education, such as some of the teachers and administrators,
the term decentralization meant the allocation of some of
the powers of the central board of education to the local
boards. The central board, however, maintained the over-
riding authority. To the more "extremists" the term meant
power over every aspect of the educational process, such as
the right to hire and fire teachers and administrators,
determine curriculum content, and allocate funds, in
24
Table 3
Indicators of Racial Separation in Cities
With Populations Over 100,000
and Black Populations Over 50,000, 1970
Proportion of Black Population Living in Census
Tracts 50 Percent or More Black
Rank Percent Rank Percent
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44.
45.
46.
47.
Washington, D.C.
Chicago
Cleveland
Richmond, Va.
Jackson, Miss.
Dallas
Baltimore
Oklahoma City
Atlanta
Dayton
Savannah
Detroit
Gary
Newark
Charlotte, N.C.
Memphis
Shreveport
Miami
Kansas City
St. Louis
Norfolk
Los Angeles
Birmingham
Milwaukee
Louisville
New Orleans
Mobile
Houston
Buffalo
Jacksonville
Philadelphia
Tampa
Ft. Worth
Pittsburgh
Flint
Boston
Cincinnati
Indianapolis
Nashville
Columbus
Toledo
Oakland
New York
San Diego
San Francisco
Jersey City
San Antonio
85.3
85.1
83.3
83.2
82.6
81.9
81.3
81.0
80.5
80.3
76.1
76.1
76.0
75.6
73.9
69.3
66.6
64.0
58.3
55.5
53.5
51.8
Source: Special census tabulations prepared for the Office of
Equal Opportunity, Department of Housing and Urban
Development, by Census Data Corp., as reproduced in
"Twenty Years After Brown," U.S. Commission on Civil
Rights, p. 150.
96.2
93.9
93.7
93.6
93.3
92.8
91.5
91.3
91.0
90.9
90.6
90.4
90.0
89.7
89.5
89.0
88.9
88.5
88.5
88.2
87.4
86.9
86.0
86.0
85.8
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Table 4
Indicators of Racial Separation in Cities
With Populations Over 100,000
and Black Populations Over 50,000, 1970
Proportion of Black Population Living in Census
Tracts 90 Percent or More Black
Rank Percent Rank Percent
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44.
45.
46.
47.
Chicago
Shreveport
Atlanta
Mobile
Norfolk
Jackson, Miss.
St. Louis
Baltimore
Gary
Richmond
Cleveland
Washington, D.C.
Dallas
Dayton
Miami
Memphis
Savannah
Oklahoma City
Jacksonville
Louisville
Nashville
Charlotte, N.C.
Kansas City
Ft. Worth
Detroit
Birmingham
Philadelphia
Newark
Buffalo
Milwaukee
New Orleans
Indianapolis
Houston
Pittsburgh
Tampa
Cincinnati
Flint
Boston
Los Angeles
Toledo
New York
San Antonio
Oakland
Columbus
Jersey City
San Francisco
San Diego
Source: Special census tabulations prepared for the Office of
Equal Opportunity, Department of Housing and Urban
Development, bu Census Data Corp., as reproduced in
"Twenty Years After Brown," U.S. Commission on Civil
Rights, p. 151.
77.7
76.3
74.9
72.2
71.8
71.6
71.2
70.8
68.8
67.6
67.4
66.5
66.0
65.1
64.9
61.2
60.0
59.6
56.9
53.9
51.3
50.1
49.3
49.0
48.9
46.9
44.7
43.2
42.9
41.7
41.0
39.2
38.8
38.2
37.3
36.6
34.7
31.3
30.0
29.7
28.4
25.7
15.2
15.2
9.8
0.0
0.0
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addition to controlling all other public services in the
ghetto. 16
According to the former executive director of the New
York Civil Liberties Union:
Administrative decentralization simply means that
more power is vested in district superintendents
and school principals. It would provide some
greater flexibility in the curriculum and, thereby,
have some modest value in improving education.
But it is far removed from community control.1 7
While the term decentralization was used by those within
the educational bureaucracies as well as by those on the out-
side, the term "community control" was invariably uttered by
parents and community members who saw it as a term that more
adequately represented their intentions.1 8 According to
Preston Wilcox, the President of Afram Associates in New
York, and a leading exponent of community schools, the defi-
nition of community control is the following:
The authority of an elected group of parents (and
often other community residents) representing a
small neighborhood of schools (or one school) to
set budgetary, personnel, curriculum, and mainten-
ance policies for schools. Community control does
not mean discarding state standards for teacher
qualifications, curriculum or fiscal matters, but
rather tailoring the schools to the needs of their
users. 19
In theory, decentralization and community control are quite
similar. Yet in practice they are clearly distinguishable.
The issue according to African-Americans was that of having
the ultimate control and decision-making power (community
control), as opposed to being in positions that afforded
them closer proximity with those who maintained control over
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the education of their children (decentralization). The
struggle for community control was usually answered by the
compromising decentralization of their school districts
which moved power to local communities yet made local boards
responsible to central boards of education, hence placing
the loci of control in the hands of the central school
boards.
In New York City, the dominant force behind the crea-
tion of the three experimental community control school
districts which included the I.S. 201 District in Harlem;
the Two-Bridges section on the Lower East Side of Manhattan;
and the Ocean Hill-Brownsville District in Brooklyn, was
that of African-American parents and residents in those
school districts.20 The move for community control was
prefaced by unsuccessful attempts on the part of the parents
to have the schools desegregated, which they had hoped would
have effectively increased the academic achievement levels
of their children.
Mounting frustration coupled with the increasingly
obvious fact that children were not learning soon
led to a translation of the original demand for
integration into one for "local control."2 1
The intensity of the battles that developed over the
issues of spheres of influence between the local school
boards, the teachers union, and the central board--ulti-
mately led to their demise in three years. Shortly after
the school districts had gained community control, the
hiring of four new principals in Ocean Hill in defiance of
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the existing civil service list, as well as the attempted
transfer of nineteen white teachers--incited a teachers'
strike during the fall of 1968 that was unprecedented in
U.S. history.
The final settlement guidelines made clear that the
central board would retain overall supervisory responsi-
bility and in extreme cases, would have the power to remove
a local school board.22 In essence, true community control,
the kind that the parents and community activists had en-
visioned, lost out. 2 3
Observations of Public Community Schools in Practice
Throughout the country, efforts to establish community
control of public schools within ghetto neighborhoods were
thwarted in many cases by opposing factions within the edu-
cational systems:
. . . these professional groups [teachers unions
in particular] were the major force to oppose
community control, not only in New York City, but
in Detroit, Los Angeles, and in Boston. The only
exception is Washington, D.C., in which the
teachers union, which is controlled by Black
leadership, passed a resolution at a meeting at
which there was less than a quorum supporting the
position of community control. Of course in
Washington, the only experiment was in the Ana-
costia District and in one school, the Adams-
Morgan School.24
Despite the scattered and fragmented nature of data con-
cerning achievement levels in community-controlled schools,
at the New York experiments, the levels of achievement
apparently improved over the three-year period of their
existence. 25
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In her study of the I.S. 201 District, Marcia Guttentag,
in "Parent Power and Children's Expectations," tried to make
a causal link between parent involvement, student expecta-
tions, and student achievement. According to her, research
literature has suggested that changes in expectations are
associated with changes in academic achievement. Her assump-
tion was that the students of I.S. 201, having had the oppor-
tunity to observe their parents in autonomous roles, would
have become more positive about their own likelihood of
attaining success. 26 What in fact the study revealed was
that parent power and participation do affect the poor
child's expectations within the community-controlled school
districts that were studied.2 7
The researcher generalized from her data that:
If the aim is to improve the poor child's
achievement, then one clear route is to in-
crease parental power and decision-making in
the schools. 2 8
Although insufficient data exists by which to support this
claim, many researchers have alluded to this notion. This is
true particularly of advocates of community control. At
least one highly respected educator, Dr. Ronald Edmonds,
professor at the Harvard Graduate School of Education, who
is responsible for the Search for Effective Schools study, 2 9
disagrees with this position. According to his research he
believes that in some cases parental power improves student
achievement, and in some cases it does not. In either case,
there exist a lot of additional factors which come into play.3 0
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What is important nonetheless is that in the case of
the community controlled schools in the I.S. 201 School
District, there was a positive correlation between parental
control and student achievement.
The answer to whether or not parental power positively
affects student achievement might be equally ambiguous in
the case of independent community schools. To be sure
though, among the list of additional variables that must be
taken into account in an attempt to answer the question are:
program content, flexibility of program design, innovation
techniques, and financial security.
The Development of Independent Schools
for African-American Children
While public attempts at community controlled schools
had several advantages such as access to public funding,
resources, and teachers (although in many instances, as
evidenced in the Ocean Hill-Brownsville case, the teachers
were opposed to local community control), the single disad-
vantage of having to answer to the established educational
bureaucracies limited their overall thrust and effective-
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ness.
Non-public community schools, many of which have had
life spans of only one or two years due to a lack of finan-
cial resources, have enjoyed the autonomy of parent control
that those in the public community schools had only
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envisioned. These schools are usually lumped together under
the general term "alternative school," which encompasses
everything from the A. S. Neill Summerhill open school model
to rigid, academic-skills-oriented programs outside the
public school system. Yet, the alternative schools included
in this study have much more in common with the public com-
munity schools than with the open school model, as they are
both based on a political model developed in response to the
closed bureaucratic model that has perpetuated inferior edu-
cational programs for African-American children as well as
the exclusion of their parents from the decision-making
32processes.
Two additional terms that have been used to describe
non-public, non-parochial alternative schools are "free"
and "freedom" schools. In general, free schools have been
the creation of white middle-class parents and academicians
who want less structure and more room for experimentation
combined with the self-directed growth of the children.
Freedom schools on the other hand, have been created by
lower-income African-American parents and educators of city
ghettos, in an effort to gain control of the education of
their children.33
A survey of free and freedom schools conducted by the
President's Commission of School Finance in 1971 revealed
that within the diversity of the types of alternative schools
there exists a common ideology composed of three factors:
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a willful rejection of the conventional public school system;
a sharing of the consummate belief that freedom in education
can be put into practice; and an active affirmation of self-
determination instead of a passive reliance upon the public
system.34
This is as far as I would carry the commonality however,
as there lies a vast separation between free and freedom
schools, both in the motivation for their creation as well
as their overall structures. The focus of this paper is on
the growth and development of "freedom schools," non-public,
"in-the-African-American-community" alternative schools.
The impetus for these schools lies in the same political and
social issues that ignited the demands for community con-
trol: inadequate public schools; personnel who are apathetic
to the educational needs of African-American children; and
institutional racism that permeates every level of the
public school system as previously described. One of the
overriding themes of these alternative schools is accounta-
bility.
A recent report released by the National Association of
Independent Schools on March 3, 1980, revealed that minority
enrollment in private schools has continued to grow.35 In
1979-1980, minority student enrollment of 25,000 is a re-
ported increase of 9%. This number represents 8.6% of the
total student enrollment of 300,000 in private schools across
the country. Furthermore, over the past five years minority
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enrollment has risen by 43%. The schools affiliated with
NAIS are non-profit and are supported neither by tax reve-
nues nor religious institutions.36 While none of the schools
included in the study are presently affiliated with NAIS,
the figures are significant to the extent that they intimate
the continued trend of people of color seeking alternatives
to the public school system.
Harlem Preparatory School
One of the more widely celebrated cases of autonomous
school control is that of Harlem Preparatory School in New
York City. Inspired by the increasing rate of dropouts on
the part of Harlem youth, Mr. Eugene Chandler, former direc-
tor of the New York Urban League, in conjunction with
Manhattanville College, made plans for a school program
geared specifically to the educational needs of these stu-
dents. 3 7
Harlem Prep, which opened in October of 1967 and re-
ceived forty-nine students, has been described as the third
tier of a private educational system that has been created
in Harlem and other depressed areas of New York. 38 The
first tier consisted of a series of thirteen street academies
or store-front schools in Harlem; the South Bronx, the Lower
East Side, and Brooklyn. Their purpose was to recruit
school dropouts from the streets of the City and to encour-
age them back into the educational scene. The second tier,
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designated as "academies of transition," helped to prepare
the students for Harlem Prep or some other preparatory
school.39 Harlem Prep has catered primarily to African-
American and Hispanic youth because of its location but its
doors have been open to all regardless of race. It has been
noted for its conviction that all students can learn and
contribute to the society, and for its determination to
prove this conviction true. The program has always been a
rigorous one which has stressed the acquisition of basic
skills.
Evidence of Success
For the first group of students, the average
reading score upon entering Prep was 9.0. Now
their average reading level is 11.0 . . . . In
June 1968, 35 out of 70 students were graduated
from Prep and admitted to college. In June
1969, with a student enrollment of 180, 75 stu-
dents were graduated, and all 75 were admitted
to college.40
Although Harlem Prep was incorporated into the public
school system of New York in 1973, the striking success
records that the school gained as an autonomous school pro-
gram has further inspired the continuance of Harlem Prep as
a rigorous academic program in its present state. According
to one researcher, the success of Prep seems to lie in a
correlation of three factors: its philosophy, its program,
and its faculty. The philosophy provided the skeleton, the
program provided the substance, and the faculty provided the
thrust.4 1
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Summary
It would probably be disheartening news for the parents
that created the African School in 1789 to learn that in the
Twentieth Century, the public schools of Boston are still
not the best places to send African-American children to be
educated, and that parents have sought to create alterna-
tives in the same spirit and determination that led to the
creation of the African School.
On the national scope the experiences of inadequate
city schools that have failed to meet the needs of African-
American students has not been unique to Boston. The reac-
tion on the part of African-American communities to such
city school systems across the country has taken at least
three forms. Some have fought, with limited success, to
desegregate school systems. Others have struggled for com-
munity control, which even when achieved, placed the nucleus
of control in the hands of central board structures as
opposed to placing it in the hands of the parents and commu-
nity members that had fought for it. Still others, undoubt-
edly the smallest percentage of resisters to the system,
have created or sought out independent alternative systems
built on the institutionalized commitment to educating
African-American children. The alternative community
schools in Boston have emerged out of this last trend.
Alternative community schools developed from the same mold
as that of community controlled schools, and in recognition
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of the failures to achieve true community control. It was
felt by parents, and others involved in creating these
schools, that true self-determination for African-Americans
could only be achieved outside of the public school system.
The story parallels that which happened two hundred years
ago in Boston. One of the overriding themes of the alter-
native schools is accountability.
The next section of the paper looks specifically at the
issues of desegregation in Boston that left many parents
feeling disenchanted with the public schools systems to the
point of creating alternative schools for their children.
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CHAPTER II
THE DEVELOP4ENT OF THE SCHOOLS OF THE
FEDERATION OF BOSTON COMMUNITY SCHOOLS
The Education-Political Climate
in Boston During the 1960s
Boston's is the oldest public school system in the
country. It is among the most conservative, the
msot troubled, and the most inbred.1
A statement concerning the growth of the non-public com-
munity schools in Boston carries little relevance if no
connection is made between the sudden upsurge of these schools
and the factors that induced their development. Similar
schools were being created across the country. Many justifi-
cations have been given for the development of alternative
schools in African-American communities. A prime reason is
the poor quality of education in most inner-city schools.
This has spawned excessive absenteeism, high attrition rates,
poor academic performance, and delinquency on the part of the
students attending them. While this description is generally
true of city schools across the country, local educational
dynamics and power struggles account for the varying intensi-
ties and types of school problems from city to city. An
analysis of the education-political climate in Boston during
the 1960s will help to elucidate the specific factors that
contributed to the growth of alternative schools in Boston.
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Desegregation of Boston's Public Schools
On Thursday, November 27, 1980 an article appeared in
the Bay State Banner which was entitled, "Boston's School
Wars: A 15 Year Summary."2 The following is a chronology of
the origins of court ordered desegregation in Boston. The
report was taken from a study conducted by the Massachusetts
Research Center in the summer of 1974.3
The following synopsis is included simply to emphasize
the tenacity with which the Boston School Committee led the
battle in opposition to desegregation. It is not written
from an advocate perspective in favor of busing to achieve
school integration, which I feel has side-stepped the issue
of quality education. Yet, the School Committee's resistance
to what I (and countless others) regard as being a rather
modest strategy for equalizing educational opportunities for
African-American children, was a clear statement of their
lack of commitment--or more strongly stated, their disinterest
in the education of African-American children in the Boston
schools. With support of the Boston Police Patrolman's
Association and the Mayor of Boston, the School Committee
presented what many African-American parents deemed as an
impenetrable front.
In 1965 the Massachusetts State Board of Education pro-
duced a Report of the Advisory Committee on Racial Imbalance
and Education, also known as the Kiernan Report. The Report
concluded that: "racial imbalance is injurious to Negro
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children by impairing the confidence, distorting their self-
image, and lowering theirmotivation. It also stated that it
"does moral damage by encouraging prejudice within children
regardless of their color."5
The article describes in detail the ensuing battle
between the leading opponents of desegregation--the Boston
School Committee--and the regulating agency which in this
case was the Massachusetts Board of Education. The role that
the School Committee played might have in any other major
city been seen as a conflict of interest or a misuse of the
Committee's authority. Yet, one can reach just the opposite
conclusion given the historical representativeness (or unrep-
resentativeness) of the School Committee with respect to
Boston's racial and ethnic composition, and in light of the
internal dynamics of the political machine of Boston.
According to one historian, the problems of the Boston
School Committee are related to the overall political struc-
ture of Boston which he feels is highly inbred. 6
The Irish who began to take over the system forty
years ago, first as teachers, and later as adminis-
trators, rarely brought liberalism or reform . . . .
Concurrently, as the Irish took over the city and
the schools, municipal reformers . . . enveloped
the whole system with rigid civil service routines
and at-large school committee elections, making
minority representation and professional deviation
almost impossible.4
In addition, the author said that the majority of Boston's
teachers and administrators shared similar lower-middle-class
backgrounds, attended the same public or parochial schools,
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and graduated from the same colleges in Boston. All of this
is to emphasize that in leading the fight against school
desegregation in Boston, the School Committee was simply
acting true to form.
Not only was the School Committee under pressure from the
Board of Education to produce a desegregation plan which
could be utilized by the school system, it was also under
pressure from the Governor of the state. According to the
Bay State Banner: "On April 21, 1965 Governor Volpe notified
the School Committee that unless they took action voluntarily,
he was prepared to propose legislation to remedy the imbal-
ance problem."8
On September 9, 1965, the Boston School Committee voted
to submit the school desegregation plan of member Joseph Lee
to the State Board of Education for consideration. Titled "A
Plan to End the Monopoly of Un-light-colored Pupils in Many
Boston Schools," one of the plan's solutions to the racial
imbalance in Boston was to, "notify at least 11,958 Chinese
and Negro pupils not to come back to Boston Schools this
autumn."9
One reaction on the part of African-American parents to
the resistance of the School Committee to come up with a
serious desegregation plan, was to organize and finance
"Operation Exodus," which was a voluntary busing program run
by parents who opted to take advantage of the city's open
enrollment policy. They sent their children to predominantly
44
White schools in other sections of the city (other than the
low-income areas). The program was organized by Mrs. Ellen
Jackson and Mrs. Betty Johnson, both Roxbury area residents.
The busing program incurred a cost of approximately $1,200
per week, most of which was raised in the slums or outlying
suburbs, at charity dances, and mother's marches. 0 Opera-
tion Exodus ran until the early 1970s at which time the
Metco Program financed by the city took over and extended the
function previously provided by the Roxbury area parents.
Meanwhile, the racial issue in Boston was flaring.
. . . it was simply a fact that there was a race
issue, that for the past two years the NAACP and
other civil rights organizations had dramatized it,
that there had been boycotts and petitions and
marches, and that the School Committee had refused
even to give official recognition to the matter of
de facto segregation. For several months in the
spring of 1965 a Negro minister named Vernon Carter
had maintained a one-man picket line at School Com-
mittee headquarters, pledging to continue his vigil
until either the state or the schools acted to
recognize the problem.l
The situation climaxed when the returns of the 1965
School Committee elections became known. Louise Day Hicks
(an outspoken opponent of desegregation) received a landslide
victory over the incumbents--Arthur Gartland and Melvin King,
who were supported by the African-American communities.
The returns placed the Boston System on a collision
course with the imbalance law, and it started talk
among Negro leaders about possibly seceding from
the city school system altogether. . . .
The battle of the School Committee essentially reached a
plateau when in 1974 Judge Garrity announced his desegregation
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decision in a "Partial Judgement and Interlocutory Order"
which was tantamount to court-ordered desegregation for the
Boston School System.13 Phase I of court-ordered desegrega-
tion went into effect in September 1974, and it affected
approximately eighty of the city's two hundred schools.
Phase I saw an outbreak of violence and disorder
in South Boston and other areas of the city; in a
few short weeks Boston became known as the "hate
capital" of the North.14
As exemplified by the Exodus Program--some parents gave
up or gave in and created their own busing system in order to
bus their children away from their neighborhoods to "good
schools." Others, equally disenchanted with the quality of
educational services in their communities, and with the edu-
cational bureaucracy and its racist leaders, decided to stay
and create their own schools in their own neighborhoods.
According to Dr. Kenneth Haskins:
Boston has a very interesting history in terms of
its alternative school programs. Whereas many
other cities chose to fight and gain access to the
public schools--the Boston school system was too
hard to penetrate, therefore people sought out and
created alternatives in which to educate their
children. 15
The Federation
The New School for Children, Roxbury Community School,
and the Highland Park Free School were community schools
established outside of the Boston Public School System during
the years of 1966-1968.
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All three schools expressed a common commitment
toward having parents, students, professionals and
non-professionals work together, in hopes of estab-
lishing a program of learning which stressed aca-
demic skills as well as the pursuit of a just and
humane social order. 16
In January of 1970, these schools were incorporated into
the now defunct Federation of Boston Community Schools.
According to the former director of the Federation, Dr. Jeff
Korostoff, it was tantamount to a financial aid program col-
laborative of the three schools in recognition of their common
needs in these areas. 17
By presenting themselves as a common entity, the schools
felt that they would have greater political (and general)
clout in terms of seeking financial support for the individ-
ual schools. The advantages of such an alliance were indeed
evident. The schools (Roxbury Community School [RCS], and
Highland Park Free School [HPFS]--as New School for Children
closed shortly after its inception) were once receiving
federal funds from Project Follow-Through. The grant was
provided for supplementary services that were provided by
grades K through 3. Its purpose was to continue the kinds of
supplementary services that the children should have been
receiving in pre-school programs. The initial gains that the
children made through "Headstart" for example, would have
been reinforced, and further developed with the Follow-Through
program.
According to Korostoff, the kinds of activities that the
government was labelling as supplementary services were
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intrinsic to the school programs provided by RCS and HPFS;
in essence, they were the things that are central to an open
school model. As a result, the schools were able to under-
write basic portions of the school program with the use of
the Follow-Through funding.18
Such collaborations or "federations" were not solely
unique to Boston. In Milwaukee, community schools which were
formerly under the auspices of the Catholic School System,
formed the Federation of Milwaukee Independent Schools which
received funding through an Office of Equal Opportunity grant.
The Federation handled fund raising and coordination for its
seven community schools. 9 Similarly the East Harlem Block
Schools, a network of schools, tutoring, and day care ser-
vices, received Follow-Through money as a "model sponsor."20
RCS was denied Follow-Through funding for the 1980-1981
school year, just subsequent to the denial of funding to
Highland Park in 1979. According to Korostoff, it was a
"very stark political consideration. ,21 The school (RCS) was
a ripe target for funding cuts as it was competing with large
public school systems for the same funding from the Office of
Education whose overall fiscal budget has been cut by the
federal government.2 2
The following is an inside look at the individual schools
that once formed the alliance. The descriptions help to
illuminate their raison d'etre as well as their goals and
objectives, program components, and organizational structures.
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A Close-up of Roxbury Community School--
The Sole Survivor of The Federation
of Boston Community Schools
History
In 1964, parishioners of St. Ann's Episcopal Church, in
conjunction with members of the Roxbury Community began to
discuss the possibility of creating their own school--outside
of the public school system. These discussions emanated out
of their growing discontent with the Boston Public School
System. According to one of the senior teachers and founders
of Roxbury Community School (RCS), "St. Ann's was actually
the backbone of the community back in the early 1970s."23 As
such it served not only as a place of worship for much of the
community, but also as a forum for discussion of the salient
issues in Roxbury. Quite naturally, education became a high
priority issue for the church.
The population of Roxbury changed drastically from the
1950s to the 1960s. The total population decreased while the
African-American population experienced a significant in-
crease (see Table 5). From 1950 to 1960 the total population
in Roxbury decreased from 112,936 to 84,924. The non-White
population increased during the same period from 25,445 to
37,530. This trend continued into the 1970s. Whereas in
1950 the non-White population was only 22.5%, in 1970 the
same group, at 41,977, made up 66.8% of the total population
in Roxbury. Prior to the 1970 Census, the term "non-White"
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Table 5
Racial Characteristics of Roxbury
1950, 1960, 1970
Year Total Non-White PercentagePopulation Population
1950 112,936 25,445 22.5
1960 84,924 37,530 44.2
% of change -24.8 +32.2 --
1970 62,856 41,977 66.8
% of change -26. +10.6 --
Source: U.S. Bureau of the Census, 1950, 1960, and 1970
Census of the Population, Boston: Social Facts by
Census Tracts.
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was used to represent all people of color in the U.S. In the
1970 Census the African-American population was listed as
40,787 or 97.2% of the non-White population in Roxbury.24
The increased concentration of African-American children
in particular schools was met with hostility from White
teachers that were not committed to educating African-American
children. According to one of the teachers that I inter-
viewed:
Within the Boston public schools, minority children,
of which Blacks made up the largest percentage,
were being labeled retarded, and uneducable in dis-
proportionate numbers with respect to their overall
population in the school system. There were com-
plaints made by parents that their children were
sitting in special needs classes and were not being
taught. 25
Although the tenets of this statement might be questioned
by many, the Report of the Citywide Coordinating Council
headed by the former Superintendent of Schools--Dr. Robert
Wood supports this viewpoint.
More than 7,200 children in Boston are receiving
special services under 766. Of that number 51.6%
are Black. Blacks are overrepresented in both
Academic Remediation (educable mental retardation)
and Learning Adaptive Behavior (behavioral dis-
orders) categories. Particularly in the latter
where Black children account for 62% of the total
503, precautions must be taken to make sure that
new patterns of segregation are not emerging.26
During the course of the interviews conducted for this
study, various people alluded to the horror stories and inci-
dents that have taken place in the Boston public schools,
such as students having been beaten by teachers (corporal
punishment has yet to be abolished in the Boston public
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schools), and a student having been locked in a closet and for-
gotten about when the teacher dismissed the class for the
weekend. While these represent some of the more extreme
cases, the more common ones were in the form of the daily
degradations and insults directed at African-American chil-
dren. "There are reports of teachers failing all the Black
children in their classes and passing all the Whites."27
During the planning stages of RCS and the New School for
Children (which were formerly being created as one school),
parents--most of whom were African-American and lower-income--
sought the assistance of notable community leaders like Mr.
Melvin King, Mr. Noel Day, and Mr. Jim Reed. In addition,
they consulted educational leaders like Jonathan Kozol, a
former teacher in the Boston Public School System, and Dr.
Robert Sperber, the Superintendent of Schools in the Town of
Brookline.28
The primary concern of the parents focused on designing
an educational curriculum that took community interests and
problems into account; having control of the hiring and
firing of teachers; and on being the "overseers" of the
school program. The barriers were many--adequate funding
sources being the main one. Yet, the social and political
climate of Boston was such that the support for the creation
of alternative schools was relatively easy to obtain, thus
making the barriers easier to penetrate.
After approximately two years of preparation, Roxbury
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Community School was opened in August of 1966 in the basement
of St. Ann's Rectory at 7 Leyland Street. Prior to the
opening of the school, ideological differences and person-
ality clashes led to the separation of some of the parents
and advisors from Roxbury Community School. The group that
seceded used ideas that were developed in the previous dis-
cussions, and incorporated certain aspects that were rejected
by RCS to create their own school which they named the New
School for Children (see section on New School for Children).
Soon after opening, RCS was moved to St. Ann's Parish on
the nearby East Cottage Street in Dorchester and on April 27,
1967, the school secured the building that it presently occu-
pies at 1 Leyland Street, which was in need of renovation.
Less than one year after moving into its permanent site, a
fire nearly destroyed the building. With assistance from
many supporters, a drive for building funds elicited the
necessary funds to cover the expense of repairs.
When the school opened, it had a total enrollment of
approximately twelve children. The number climbed to twenty-
eight as word of the school spread throughout the community.
During a fourteen-year period, the student population in-
creased from twenty-eight youngsters in Kindergarten and the
first grade to over one hundred children in grades K through
6, and from a staff of five to thirteen full-time employees.29
Due to the overbearing fiscal crisis, the school has
had to eliminate the fifth and sixth grades for the 1979-1980
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school year, decreasing the student population by approxi-
mately twenty percent, leaving eighty children in total. In
spite of the current fiscal crisis, the school still main-
tains a cafeteria, school office, community office, five
classrooms, a Title I reading area, a parent-teacher lounge,
and a library.30
With the influx of many Spanish-speaking families into
the immediate community surrounding the school, during the
1978-1979 school year, RCS enrolled a pupil population of
approximately seventy-five percent African-American children
and twenty-five percent Hispanic children.31 The percentage
of Spanish-speaking children has decreased though, due to a
number of factors which include: the elimination of the
fifth and sixth grades; the lack of a bilingual component
(which would attract new children to the primary grades); and
the tuition (while minimal, it still exceeds the financial
capabilities of many of the Spanish-speaking families in the
area). The administrator (principal), Georgiana Saba, said
that a higher enrollment of Hispanics in the school is one of
the things that she would like to see in the coming years.
Ideology and Program Content
Roxbury Community School was founded on the dedication
to promote the "intellectual, social, physical, and emotional
development of children in a multi-ethnic environment." 32
The students are predominantly from low-income African-
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American families but as mentioned earlier, efforts are being
made to reach other low-income children as well.
Home life and school life, no longer separated or
conflicting influences, are integrated with com-
munity into a dynamic learning situation. The
academic program is constructed to enhance the self
image and the dignity of each and every child and
to equip all children with skills and concepts which
stimulate interest and inspire future learning. The
program hopes to instill in the individual pupils a
feeling of responsible independence--as well as a
complementary devotion and strong attachment to the
group. 33
RCS combines elements of the open-school model, which
gives merit to the acceptance of individual growth and learn-
ing rates; with the traditional methods and subject matters.
Each classroom has a "head teacher," who has the overall re-
sponsibility for the class, and a community teacher assistant.
Although both teachers are usually simultaneously engaged in
a single activity, the classes are often divided into differ-
ent groups which allow the head teacher and the community
teacher to concentrate on different subject matters or to
give individualized assistance when necessary. The following
explanation for the inclusion of community teachers in commu-
nity school programs can be applied to RCS.
The general reason given by local boards for em-
ploying community teachers is community involvement
in the school program, especially as this involve-
ment relates to changing professional educators'
attitudes and developing of new curriculum. Both
the changing of attitudes and developing of new
curriculum are seen steps toward improving
student achievement.
RCS provides the basic instructional program, which Ms.
Saba calls, "quality educational services," as an alternative
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to the poor quality of services that students receive in the
public schools. Currently employed are three head teachers
responsible for grades K-1, 1-2, and 3-4. Each teacher has
a community teacher, as aforementioned. There is a Title I
reading teacher and a Title I math assistant provided by the
Boston Board of Education. The inclusion of Title I
services enhances the program offered by RCS, as the program
stresses the acquisition of the basics--which is deemed high
priority by the school and parents alike.
The teachers and aides are, according to the parent-run
model, surrogates for the parents. Theoretically, their pur-
pose is to implement the program which has been designed,
structured, and evaluated by the parents. Their salaries are
extremely low, ranging anywhere from $3,000 to $5,000 lower
than salaries offered to teachers in the Boston public
schools.
The qualities that the personnel committee look for when
interviewing potential teachers are: experience; the ability
to relate to inner-city, low-income, African-American,
Hispanic, and White youth; the ability to be comfortable in
a racially mixed setting; and conviction to the mission of
the school. Perhaps the last quality is the hardest to pre-
assess.
In addition to the head teachers and community teachers,
tutors from the community and local colleges help to decrease
the student-teacher ratio. The tutors usually give individ-
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alized instruction and assistance to children when deemed
necessary by the classroom teachers.
RCS has at its unique disposal the services of the
Northeastern University Reading Program. This program is
operated out of a special reading clinic at Northeastern
which sends hosts to RCS to pick up approximately eighteen
children, twice a week for five to six hour sessions. They
take the neediest students as assessed by reading specialists
at RCS. Therefore, they work primarily with the learning
disabled students as well as with those who have special
needs in reading.
A dental education program exists which brings dentists
to RCS to conduct prescreening examinations in order to pro-
vide the parents with status reports of their children's
dental needs. A component health education program is being
designed with the assistance of health educators.
Finally, in terms of group activities, assemblies are
held frequently which usually provide some type of social,
cultural, or political message. In the individual class-
rooms, each class has a gathering time every morning desig-
nated as "the circle." The children alternate in facilitating
and leading the circle in which social training and develop-
ment are emphasized. It is here that the Seven Principles:
Nguzo Saba are usually practiced and reinforced. The Prin-
ciples which were taken from and used in the Swahili language
are: Umoja--Unity; Kujichagulia--Self-determination; Ujima--
57
Collective Work and Responsibility; Ujamaa--Co-operative
Economics; Nia--Purpose; Kuumba--Creativity; and Imani--Faith
(see Appendix E). Most of the community schools of Boston,
both those under the Federation of Community Schools and
those of the Catholic Community School System, incorporated
the Principles of Nguzo Saba into as many aspects of the
school program to which they could appropriately be applied.
Imbedded in the set of Principles are some of the values that
the parents wanted to instill in their children. As such, it
has served as the ideological base for the community schools.
The remaining schools still use and practice the Nguzo Saba
on a daily basis.
Oral descriptions and written documentation are two fre-
quently employed methods included in the research of programs.
The supplementary use of observations is highly encouraged in
the current program evaluation literature. For this reason,
I spent several days observing classrooms--talking to
teachers and students, and attending special activities.
In one classroom that I observed, the head teacher and
the community teacher were working separately with two groups
of children in different parts of a brightly colored room.
The head teacher of the third and fourth graders was super-
vising reading and writing in the sky blue-colored section of
the classroom--each child working at his or her own pace, in
different sections of a reader. The teacher knew exactly
what each child was working on, and on occasion, she asked
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questions of the individual students concerning the work that
they were doing. The community teacher was working with a
smaller group of children in the orange section of the class-
room. She was assisting the children with math problems.
The two aquariums that contained hamsters seemed to be
distracting only the boy sitting closest to them who (as I
was informed by one of his classmates) had been bitten by one
of them on the previous day. Posters of the "Great Kings of
Africa Series" printed by the Anheuser-Busch Corporation
lined one of the walls. Above them were African artifacts
placed on a mantel, out of the reach of the children. Another
wall contained the traditional ABCs in print, italics, capi-
tal and lower case lettering types. In addition, there were
displays of student art work--an entire corner devoted to
drawings of Snoopy characters. Another striking exhibit was
that of laminated pictures of famous African-American men
and women.
Administration and Staff
From its initial inception, Roxbury Community School has
been a parent-run school. An interview is required of new
parents in order to inform them of their responsibilities in
this regard. Criterion for accepting new parents involves
looking for parents who will live up to the school's expecta-
tions of them and will accept responsibility for what happens
in the school. The main expectation is that they will
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participate actively in the school program. This selection
process, while simple in nature, is vital to the continued
operation and success of RCS under the parent-run model.
The parent Board, which is comprised solely of parents,
is the central policy-making body of the school. The Board
has several standing committees whose task-oriented respon-
sibilities ensure that all aspects of the program are
operationalized. During the initial years of the school's
existence, the committees were as follows: Admissions,
Curriculum, Federation, Finance, Fundraising, Building, and
Personnel. Currently, due to the expiration of the structure
known as the Federation of Boston Community Schools, the
committees are entitled: Admissions, Building, Fiscal,
Personnel, and Education Committees (see Figure 1).
The present administrator feels that while theoretically
the parent-run model seems to be functional, there are
"serious flaws" with the model in practice. The major prob-
lem lies in the resistance of many parents to become actively
involved in the school, combined with the overextension (or
"burning out") of parents who are fully committed to the
school. The current status of the parent structure is the
result of a gradual lessening of participation over time. It
has been argued that the model was indeed functional in the
formative years of the program. This point is substantiated
by Dr. Jeff Korostoff, the former Director of the Federation
of Boston Cormunity Schools. His present observations of the
Figure I. A Diagraii of the Organizational Structure of Roxbury Community School.
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operational parent-run model differs drastically from previ-
ous observations which were included in his 1979 study of the
schools of the Federation. In his dissertation he wrote:
The consensus viewpoint (from discussions with
and observations of the parent board, teachers,
and the administrator) was that RCS does indeed
fulfill its aim of being a genuinely parent-run
institution. A theoretical design basically for-
mulated some thirteen years ago has undergone
refinement, mostly brought on by the daily demands
inherent to operating a school.36
The "refinement" that he alludes to manifests itself in
the form of increased autonomy of the staff members, which he
attributed in part to the reduction over the years in parental
distrust of educational professionals. 3 7 While acknowledging
the decrease of parental involvement during this period,
Korostoff still believed that the fundamental model was oper-
ative.
Korostoff moved from the position of Federation Director
to his present position as an administrative assistant at RCS.
Since his 1979 study, he concurs more readily with the senti-
ments of the administrator in the realization of the inherent
flaws in the parent-run school model.
In an interview with Dr. Korostoff during the month of
January 1981, I asked him, given his rather unique involvement
with the schools of the Federation, and with Roxbury Cornunity
School in particular, for his analysis of the parent-run
school model and why the unexpected decrease in parent parti-
cipation. The following excerpt is taken directly from the
interview in response to my question. According to Korostoff:
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When the community schools were founded back in
1966-1968 there was little opportunity for parents
to be involved in the Boston Public School System.
They [parents] saw their children not making prog-
ress in the public schools, and were frustrated
because their observations, as well as their poten-
tial inputs to the school programs, were not being
received. When the opportunity arose enabling them
to create their own schools, the model that they
envisioned was one that embodied all of the attri-
butes that were deficient in the public schools.
Therefore, attributes like parental involvement which
was discouraged in the public schools [and prevented
to a great extent], and record-keeping, which was
overemphasized in the public schools, got "twisted."
Therefore, what emerged in the community schools
was a lessened commitment to record-keeping and
program documentation in exchange for a real 3gesire
to make sure that the parents had the power.
Ms. Cecilia Ware was one of the founders of RCS whose
commitment to the goals and purpose of the school lies in her
sustained presence as a teacher since the school's creation
in 1966. She has been described by most who know her as the
"real backbone" of RCS. She, too, has observed the decrease
in parental involvement and she feels that there are signifi-
cant social and economic factors which have contributed to
the decreased involvement.39
As she recalls,
In the beginning there was complete parent partici-
pation because they (the parents) were trying to
get the school started and self-sustaining. This
level of participation has died out. Many parents
can not afford the time commi5ment due to job con-
straints anAd family matters.
The situation is further exacerbated by the insistence by
women and the economic necessity for both single and married
women to work full-time jobs. Therefore the pool of
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unemployed persons, on which the parent-run model seemed to
rely heavily, has been drastically reduced.
In order to correct the problems which are arising out
of the preponderance of insufficient parent participation,
RCS is currently undergoing an extensive institutional re-
organization. The administrator feels that economically,
taking no other factors into account, the reorganization of
the parent-run model is vital to the survival of the school.41
The school is being provided technical assistance from Mr.
Jay Vogt of the Suffolk County Cooperative Extension Service
Program, and Dr. Daniel Willis of the Citizen Involvement
Training Program, which operates out of the University of
Massachusetts in Amherst, Massachusetts.
During one meeting that I attended, the two above men-
tioned consultants facilitated a meeting of parents, the
administrator, and Ms. Ware. They helped to generate and
compile a list of motives for reorganizing the structure of
the school which fell into three general categories: organi-
zational structure, which included among other things--the
lack of parental participation; funding and finances, which
underlined the lack of a permanent economic base (and the
need for one); and educational quality, which illuminated the
need for improved curricula and the lack of administrative
leadership in educational series.42
The group also discussed the implications of the inclu-
sion of a Board of Trustees in the current structure. The
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overriding concern was that of whether the Board (whose mem-
bership has already been chosen) would have the ultimate
policymaking authority or whether this would be retained by
the parent board. The issue has yet to be resolved, but Ms.
Ware cautioned that:
To give the newly formed Board of Trustees [con-
sisting of honorable members of the Greater
Boston Area] ultimate authority, is to eradi-
cate the fundamental principle on which the
school was founded--namely, that a parent-run
school increases the quality of the educational
services delivered to the children.43
The New School for Children and the
Highland Park Free School
The New School for Children
It was approximately March 1966 that the split occurred
in the group that originated in St. Ann's Church for the pur-
pose of creating an alternative school. The group that
stayed on in St. Ann's to create Roxbury Community School
became leery of the growing input from middle-class White pro-
fessionals like those affiliated with local universities such
as Harvard. Their fears stemmed from the concern that the
greater the outside influence--the less control the parents
would ultimately maintain over the school.
The group that left was in favor of this kind of outside
support. They were apparently under the notion that the
greater the outside support, both financially and program-
matically--the greater the chances would be for success.
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In relation to the previous discussion on the differences
between "free" and "freedom" schools--the espoused goal of
this group was to create a freedom school, particularly in
the sense that it was being created to meet the needs of
inner-city African-American children who were being abused in
the public school.44 In practice though, the school deviated
from the freedom school model which became less appropriate
as the school began to attract middle-income White families
from the South End and the suburbs of Boston.
The general feeling of desperation, reinforced by
the 1965 School Committee elections, was also
shared by many White parents who felt that the
rigid, archaic structure of the Boston Schools
were stifling their children.45
While these parents shared the feelings of disenchantment
held by the African-American parents concerning the public
school system, they had very different reasons for their dis-
satisfaction: bureaucratic regimentation as opposed to
racism. Therefore, they were seeking very different solutions
and had very different expectations of New School than did
the African-American parents. Some parents, perhaps a sub-set
of the African-American and White parents, were seeking a
truly integrated school experience for their children, one
which was supportive of children regardless of their race.
I interviewed Mr. Alex Rodriguez, the Court-Appointed
Monitor of the Boston School Department's "766" Special Educa-
tional Programs Division in order to get a first-hand impres-
sion of the New School. According to him, in 1966, when
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their first child was entering Kindergarten, he and his wife
did not want to send him to an "all White school," an "all
Black school," an "all anything school," nor an oppressive
school.46 In his opinion, these were the limited choices
offered to parents by the public schools. Having been in-
volved in the creation of New School, Rodriguez saw the oppor-
tunity to create in New School a truly integrated educational
experience for his children.4 7
In spite of the seemingly insurmountable obstacles like
the lack of funding, facilities, or documented models of
free schools from which to pattern the New School program,
determination and perhaps an ocean of faith enabled the
parents to open the New School for Children in Roxbury in
September of 1966.
Surprisingly, begun and operated under black con-
trol, the school rapidly became a magnet for white
families and soon had a waiting4 ist on children
who lived far outside the city.
The New School was in every sense of the word--a parent-
run school. Parents hired and fired teachers, wrote funding
proposals, maintained the building, and designed curriculum
and program elements. Rodriguez, who joined the parent board
and was soon elected to the Board of Trustees, said that "the
trouble with a parent-run school is that you have to run it!
[underlining added for emphasis]" 4 9
This caused many problems in terms of the actual imple-
mentation of the school program as parents held diverse, and
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in some cases conflicting philosophies and ideologies about
education. An example of this was the issue of a highly
structured and disciplined environment versus a more relaxed
and "open" school atmosphere. African-American parents were
usually insistent upon a tight structure, lots of discipline,
and a strong emphasis placed on the instruction of the three
Rs. Their position emanated from the economic and social
realities of their daily lives, and a value system which
equated education (namely the acquisition of the three Rs)
with the ability or inability to improve one's socioeconomic
status. The middle-income white parents who were for the
most part economically secure, were not as dependent upon the
school program to provide upward mobility for their children.
For the most part, they wanted a less oppressive class struc-
ture which enabled the child to be more creative and at ease.
Hence, they were more concerned with the child's sense of
self-worth gained (hopefully) through self-directed accom-
plishments.
In sum, the school was never able to reach a consensus
on the ideologies, nor its goals and objectives.
Another problem caused by the parent-run model, as it
existed at the New School, was the inability of the parents
to determine the cognitive learning styles and needs of their
children, which Rodriguez felt should have been the responsi-
bility of trained professionals.50 Parents often interferred
with the teaching mechanism employed by the teachers according
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to their assessments of the children's learning styles. This
is not to intimate that the parents should not be involved in
the social, political, or moral emphasis of their children's
development (which Rodriguez and I strongly support). 51
In spite of the chaotic nature of the school, the con-
stant confusion, compounded by the differing opinions--the
energy, enthusiasm, and satisfaction levels were quite high.
New School for Children was their school. They had seceded
from the "system" and they were proud of this fact. In
effect, they had championed the way for the community schools
which were soon to follow in their footsteps. New School
provided in the most simple analysis, an "alternative" to the
public schools of Boston--one that was owned and operated by
parents who felt that the education of the children was their
responsibility. Only through their input and control, could
they be assured of a quality educational program for their
children.
The early demise of New School in comparison to its pre-
decessors in the Federation of Community Schools, has been
attributed by most observers, including Rodriguez, Korostoff,
and Saba, to financial insolvency.
Highland Park Free School
Highland Park Free School was established in a cluster
of classroom buildings which had formerly been occupied by
the Holy Trinity Catholic School and Settlement House from
1891-1963. As such, it served as an elementary and secondary
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education program, with boarding facilities for children, and
staff and chaplains quarters. According to one researcher,
during the 1950s about 6,000 white families of German,
Italian, and Irish descent moved out of the Highland Park
community of Boston, while about 2,000 African-American per-
sons moved in.52 This trend continued until the 1960s when
the area became predominantly African-American in population.
As a result of the large number of Catholic fami-
lies that moved away from the community by the
early sixties, Holy Trinity found that its services
were not suited to the needs of the community's new
residents. In 1963 Holy Trinity ended its seventy
years of service to its Catholic members.5 3
According to Gaskin, the nuns stayed on in the facilities
of Holy Trinity from 1963-1966 during which time they encour-
aged community groups and local residents to use the facili-
ties. Hence, they were used for a number of community
activities including the Hawthorne House which ran a summer
pre-school program for community children. The success of the
summer program led to community discussions of extending the
program into a regular school program.
The pre-school experience served as a fine labora-
tory for a proposed experimental elementary school.
. . . parents learned new ways of working with
children and educators; children learned new ways
of working with children and parents. Educational
planners spent hours with the pre-school parents
reviewing and discussing samples of new curriculum
materials.54
The Educational Development Center (EDC) authorized by
the Elementary and Secondary Educational Act of 1965, played
a major role in assisting parents in creating a community
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free school with the Hawthorne program serving as the founda-
tion of the school. During the process a long battle ensued
between the parents and EDC which was rooted in EDC's unwill-
ingness to cover the full expenses requested by the parent
board which came to a total of $83,000. According to EDC,
its commitment to the proposed school would cover only two
items: rental space for an EDC resource center which would
be housed in the Hawthorne House facility, and a $22,000
grant to finance the planning of the experimental school.
This commitment fell short of the parents' request that EDC
fund the full operating costs of the school. 5 5
Joyce Grant, an African-American professional educator,
was appointed as director of the EDC resource center. She
met weekly with parents to hammer out school policy, to ex-
plore funding sources, and to recruit a principal, the staff,
and the students. According to one researcher, these meet-
ings "were most remarkable" in terms of transforming the
parents from passive to active participants in their chil-
dren's school program.
. . . Joyce was in a strong position to assist
the group to shape school policy, . . . and to
arrange for representatives of th 6group to
visit local experimental schools.
After struggling with the design of the school program
and all of the problems inherent in doing so, the parents
named the school the Highland Park Free School. They chose
Luther Seabrook, an experienced educator from New York,
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as principal. The school opened in the fall of 1968, with a
total enrollment of eighty children.5 7
During its first year of existence, HPFS continued to
have problems with the EDC. "Formal ties with EDC were sev-
ered the following year when the Center failed to meet its
financial commitment to the school . . . ." It was about
this time that the administrators of the three community
schools began to make plans for their financial and program
collaborative under the Federation of Boston Community
Schools.
Academic structure. In contrast to the New School for
Children, the population of the Highland Park Free School was
entirely African-American. This made it somewhat easier for
the parents to agree on the school's ideological base, which
was rooted in the Seven Principles entitled the Nguzo Saba.
African and African-American studies served as a vital com-
ponent of the curriculum. The classes were grouped on a
multi-level basis into five units known as "Nations." Each
year, the Nations selected their names from modern African
countries.
Apart from this minor distinguishing feature (The
Nations), the program operated by the HPFS was in many ways
almost identical to that of the Roxbury Community School, the
sole survivor of the schools of the Federation.
The closing of Highland Park Free School was also rooted
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in financial problems which proved insurmountable when
Follow-Through was frozen in 1978. The funding for 1979 was
flatly denied.60
Summary
The resistance to school desegregation, led by the
School Committee, supported by Mayor Kevin White and the
police department, was a critical statement issued by members
of the White community concerning African-Americans and the
education of African-American children. They were concerned
about the "mixing of bodies"--the untold effects of racial
integration, whereas African-American parents, who were con-
cerned about the inferior quality of education that their
children were receiving, sought to upgrade the quality of
their education.
The success of Operation Exodus, the voluntary busing
program which was created and financed by African-American
parents, paved the way for the Metco Program which--modeled
after Operation Exodus--was operated by the City. The Metco
Program is still in existence today. It provides a vital
service which gives many inner-city African-American students
the opportunity to attend the more financially stable, and
better equipped suburban schools.
Some parents, who were opposed to busing their children
away from their communities, yet equally concerned about their
children's education, sought to create their own schools--
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outside the public school system. One such group of schools
were those aligned under the Federation of Boston Community
Schools. Whereas the Federation provided an external finan-
cial and programmatic collaborative for Roxbury Community
School, the New School for Children, and Highland Park Free
School, the schools maintained their own internal dynamics.
The internal organizational structures of RCS and HPFS served
to foster the development and achievement of the overall
goals and objectives of the schools in spite of the overbear-
ing financial difficulties, which ultimately led to the
demise of HPFS. The organizational structure of the New
School for Children, on the other hand, reflected the internal
conflicts of the school, especially the inability of the
parents to agree on the overall goals and objectives of the
school.
According to Dr. Beatrice Miller, the first principal of
NSFC, one of the contributing factors to the downfall of the
school was the fact that it was an integrated school experi-
ment at a time of mounting racial and social unrest.61 She
said that the school, like other social institutions "reflects
life." During the summer of 1968, the riots, which many
attributed to the disenchantment felt by African-American
communities when Martin Luther King, Jr. was killed, affected
people of all colors. 62 In general, the lines of distinction
between what African-American parents wanted from the educa-
tional program of New School and what white parents envisioned
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became ever so clear--leaving no happy programmatic medium
which could be agreed to by all.
The parent board structure remained crucial to all three
schools. By having direct control over all aspects of the
educational program, parents made all teachers and employed
personnel directly responsible to them. This proved to be a
major victory for the parents (who had for too long suffered
isolation from the public school system), even for those of
the short-lived experiments of New School for Children and
Highland Park Free School.
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CHAPTER III
THE DEVELOPMENT OF COIMUNITY SCHOOLS
UNDER THE CATHOLIC ARCHDIOCESE:
THE JJF CLUSTER SCHOOLS
Response of the Church to Neighborhood Change
The development of school programs under the Federation
of Boston Community Schools were paralleled in the same
communities (Roxbury, North Dorchester, Highland Park) by
the development of community schools under the auspices of
the Catholic Archdiocese. St. John's, St. Joseph's, and St.
Francis de Sales Community Schools united to form the JJF
Cluster. While each school maintained its own uniqueness,
as a cluster, they shared program ideas, a mini-bus, held
teacher and staff meetings together (in addition to those
held for each school), and in general they maintained high
levels of communication and cooperation.
The following is a statement contained in a brochure
which explains the impetus behind the JJF Cluster idea.
In the late 1960s staff and parents began to
think and plan in terms of the community school
concept. It was this fact that was instrumental
in giving our schools the thrust that they have
today. The concept of the JJF Cluster grew out
of our common goals, dreams, and struggles. Even
though each school is unique and independent, we
share the many1realities that are expressed in
this pamphlet.
Of the JJF Cluster schools, only St. Francis de Sales
and St. Joseph's remain in existence today. Except for
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extreme cases of divergence, the schools of the Cluster will
essentially be treated as though they were one program due
to the multitude of overlapping features of the schools.
In the broader context, just as the confederation of
alternative schools for political and economic reasons was
not unique to Boston, netiher was the transition of the pre-
dominantly white Catholic schools to predominantly African-
American community schools.
In Milwaukee when the Bishop decided to close
seven elementary schools--organizers prepared
the communities to keep the schools open under
the parents' control. Budgets were reduced,
staff shuffled, and the schools continued. St.
Michael's School became the Michael's Community2
School, St. Leo's--Leo's Community School, etc.
The schools mentioned above are the same ones aforementioned
that comprised the Federation of Milwaukee Independent
Schools.
History
During the late 1950s and throughout the 1960s, Boston,
like many Northeastern cities experienced a substantial
amount of inter-city, and intra-city migration. African-
Americans were moving into the inner-cities in great numbers,
while middle-class whites were moving to suburban areas and
areas within the cities that were predominantly white popu-
lated. According to some researchers, this latter trend,
which is often referred to as "white-flight," increased as
a result of court ordered desegregation.
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These trends affected the racial composition of public
and private facilities that were utilized by neighborhood
residents. Churches too began to experience a change in the
racial composition of their parishioners. In communities
like Roxbury and North Dorchester, formerly white congrega-
tions were changing to predominantly African-American congre-
gations, even in the Catholic churches.
According to one of the first African-American nuns
hired by the Cluster schools, as the racial composition of
the church schools began to change, many of the white nuns
teaching in the schools began to join the exodus to white
communities and White populated churches.
A small cadre of nuns, however, were intent upon keep-
ing the schools open regardless of the color or faith of the
children attending them. Therefore, they began a campaign
to fill the positions left open by the nuns that had aban-
doned the schools. In so doing, this group, called the
"Urban Sisters," made several realizations. First, they
were unsure of what an educational program for African-
American children should consist of. Second, having reached
a consensus that the program should be structured around the
needs of the population, as opposed to fitting the popula-
tion to the program--they were unsure of the cognitive needs
of the students that they were teaching, and in general,
they were unsure about the educational strategies that were
most effective for African-American children. Therefore
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they saw the need to include the parents of the children in
the process of designing the educational program.
They also began to recruit African-American nuns, who
as a group were quite scarce. One of these nuns who was
successfully recruited by the parents and the nuns of St.
Joseph's assumed the role of organizing parents into a
united front, whose aim it was to keep the school from
closing. As a result, this nun, Sister Sylvia Thibideaux,
became principal of St. Joseph's.
Throughout the course of the study many people have
highlighted the unique contributions made to the alternative
schools by specific individuals. For the JJF Cluster, and
more specifically, for St. Joseph's Community School, that
person was Sister Sylvia. Her contribution to the develop-
ment of the Catholic-affiliated community schools has been
virtually unsurpassed. She was largely responsible for the
recruitment of African-American nuns from all over the
country. The recruitment process was highly developed and
well organized. In order to encourage the nuns to come, the
JJF Cluster schools with the leadership of Sister Sylvia,
created an educational program in conjunction with Antioch
College, through which the nuns could obtain a Master's
degree in education. The program consisted of two summers
of classes and one year of internship at one of the schools.
In return, the nuns were expected to work for two years in
the Catholic community school system.3
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St. Joseph's Community School was described by lrs.
Joyce King (one of the first parents and organizers of the
school), as being the only school of the Cluster where from
the onset, the parents were actually in charge.4 Whereas
the other schools were headed by principals who were closely
aligned with the Catholic Church, and who were not overly
convinced about community control--Sr. Sylvia was adamant in
her belief that the community should run a community school.
Armed with this belief, she taught parents and community
people how to hold meetings, and essentially, how to run a
school. She also acted as a very tactful liaison between
the Archdiocese and the community schools in terms of sus-
taining its support for the schools, and most importantly--
its financial backing.5
In looking at the schools' transition from being pre-
dominantly white populated Catholic schools to community
schools serving the needs of Black children, St. Joseph's
experienced the most difficult transition in that it was the
only one threatened with closing by the Archdiocese. There-
fore, the programmatic changes experienced by the other
schools of the Cluster were compounded by the struggle at
St. Joseph's on the part of the parents and the nuns to pre-
vent the school from closing.
Another type of struggle which took place at St. Francis
de Sales was one over the securing of a building. St.
Francis was first located in a large complex that was taken
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over by the City. From there, they moved "temporarily" into
an old nursing home. The building was dark, dank, infested
with roaches and rodents, and was all but conducive to
learning. Meanwhile, a new building was supposed to be
under construction by the Archdiocese. The building of the
structure was slow, and after missing one target date which
was set for two years after the commencement, the administra-
tor of the school decided that the program could not be
continued in the unsanitary conditions of the nursing home.
For that reason, the school was moved (at her insistence),
with the assistance of the National Guard to Concord, Massa-
chusetts for approximately four months. Student enrollment
decreased substantially during this period. Some students
could not be accommodated because there were only two buses.
In addition, some parents refused to have their children
bused out of their community. The new building was finished
in the interim at its present location on Ruggles Street in
Roxbury.
Ideology and Program Content
While St. Joseph's and St. Francis de Sales are still
receiving some funding from the Archdiocese, they are no
longer Catholic schools in the more widely known parochial
context. Catholic schools by tradition have strictly adhered
to the principles of Catholicism. Therefore, all students
were required to learn the Christian doctrines or be
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expelled from school. According to one of the African-
American nuns interviewed:
One important leap that these schools made was
to reinterpret this ruling--which was risky in
terms of sustainng the financial support from
the Archdiocese.
The risk proved rewarding though as the schools won the
gradual acceptance from the Archdiocese of the program as
established by the teachers and parents of the community
schools. The Christian Doctrine component of the school
program has been replaced by a Family Group period which
takes place for forty-five minute intervals, twice a week.
Moral development, however, is still heavily emphasized in
the Family Group sessions which will be described in greater
detail later in the paper.
With parental input, it was decided during the early
stages of the program development that the educational pro-
gram provided under the former administrations (controlled
by the Archdiocese) was inappropriate for the educational
needs of the incoming African-American children. A sub-issue
was that the majority of the children were not Catholic.
More importantly, in spite of religious affiliations, the
program failed to teach the children about their African
heritage and culture. The parents, in conjunction with the
nuns, felt that these were essential components necessary if
they were to instill a sense of identity, pride, and purpose
in the children. In order to compensate for this, the Nguzo
Saba: Seven Principles of Life were incorporated into the
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programs from the early stages of development. One teacher
who had taught at the old nursing home location, said that
the children had picked up some very bad habits, like writing
on walls and sticking chewing gum on the furniture, which
reflected their resentment of the conditions of the facility
in which they were being taught. When St. Francis moved to
its present location, where the Nguzo Saba became law, the
children quickly learned the meaning of UJIIA (collective
work and responsibility), which made them directly responsi-
ble for maintaining their community, with the school being
an important part of their community.
To a large degree, the Catholic community schools have
adopted and utilized, not only the Nguzo Saba, but other
Swahili words, phrases, and African traditions. For example,
at St. Francis each class and office is given a Swahili name
according to its specific function and purpose. The follow-
ing is a list of some of those names:
Grade/Office
Kindergarten
First
Second
Third
Fourth
Fifth and Sixth
Fifth and Sixth
Seventh and Eighth
Seventh and Eighth
Multi-Purpose Room
Principal's Office
Name
JaJa
Opio
Atiba
Kemba
Anika
Nia
Salaam
Ama
Tene
Kuumba
Imani Nia
Meaning
God's Gift
Liberated
Understanding
Faithful
Goodness
Purpose
Peace
Happy
Love
Creativity
Faith, Purpose
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The overarching ideology of the existing Catholic-
affiliated community schools is to provide a quality educa-
tion program for the children that attend--and as the
majority of the children are African-American--included in
the definition of a quality education, in addition to the
three R's is a solid foundation in African (and Afro-American)
history and culture. The aim is to equip the students with
a positive self-image with examples provided by the role
models at the school as well as their knowledge of their
ancestral contributions to society. Every effort is made
to equip them with the necessary skills to contribute to the
growth and development of their communities and their people
in general.
The program consists of a variety of things, one of
which is the morning HARAMBEE session, during which the
entire school comes together for about fifteen minutes. The
Harambee session, which is usually led by the classes on a
rotating basis, varies from day to day. The subject might
be a lesson on reading the newspaper, a journal, or poetry.
Current events are often discussed during this period, as
are the Seven Principles of Nguzo Saba. One morning on a
visit to St. Francis, the principal was reviewing the rules
of the school during Harambee. The rules, as cited by the
students, fell under five main categories: General (like
no eating in class); Lunchroom (like discarding trash pro-
perly); Restroom (like shutting off water faucets); Dismissal
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and Hallways (like walking quietly); and Classroom Expecta-
tion (like respect for teachers and the principal). The
principal has stated that the students are quite disciplined
in comparison to students of other schools, and these
strictly enforced rules have helped to maintain an orderly
atmosphere.
Another unique component of these community schools, as
already mentioned, is the Family Group sessions. During
these periods, the students are assigned to small groups of
seven or eight children and one adult. It is in these ses-
sions that moral development is stressed.
In addition to these sessions, the basics are covered
thoroughly. These include: reading, math, science, social
studies. During one visit that I made to Anika (the fourth
grade class at St. Francis), the students were making oral
presentations of their interpretations of pictures that
their classmates had drawn during a class dictation. There
was a picture display over the blackboard in the front of
the room entitled, "The Earliest Civilizations Were in
Africa--Slaves were Captured and Shipped to America." Class
textbooks were neatly stacked on bookshelves--this was true
for most of the classes. Under the Social Studies sign on
the wall, was a map of Africa--"OUR HOMELAND."
Across the hall in Atiba (the second grade class), the
students were going over the names of Southern states in the
United States. The room, which contained about fifteen
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children and one teacher, was brightly colored and the ex-
hibits reflected the diverse subject matter covered in the
class. On one wall was a poster of "The President at Work
and Play," while on another were pictures of famous African-
American men and women in history. On still another wall
were signs of varying colors, designed by the students,
which read: RESPONSIBILITY, PRIDE, LOVE, and RESPECT.
Part of the resourcefulness of the two schools lies in
the diversity of teachers and staff employed by the schools.
St. Joseph's is fortunate to have an Ethiopian teacher on
its staff. During one visit that I made to his class Baba
(a respectful title given to male adults) Hailu was teaching
his students Umharic--the native language of Ethiopia. Sub-
sequent to this lesson, which the students handled quite
well, they moved on to a discussion of the countries of
Africa. They were trying to see which student could remember
the most African countries.
Another programmatic manifestation of the parents' and
teachers' efforts to provide a culturally enriched program
for the students is their treatment of traditional holidays.
When the schools were being organized as community schools
in the late 1960s and early 1970s, the return to African
roots and culture was very much in vogue in Afro-American
communities. The schools therefore sought to de-emphasize
feast days and holidays that were seen as derogatory or
aggressive to people of color. For example, they would not
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stress Halloween--but Kwanza (Harvest) Day, for which they
would have a Kwanza celebration which embraces the Nguzo
Saba.
Presently, at St. Francis this emphasis has evolved
into a more multi-cultural and multi-religious approach. In
recognition of the variations even within the Afro-American
communities, it is hoped that the children and staff can
share with and learn from each other. For example, Kwanza,
Christmas, and Hanukkah are celebrated and discussed during
the month of December.
In general St. Francis has more of a religious orienta-
tion than does St. Joseph's due in large part to the pres-
ence of more religious educators (nuns, and a Baptist
Minister who is currently the principal) at the school.
Therefore the school-wide emphasis on religious holidays at
St. Joseph's is nominal in comparison to that of St. Francis.
St. Francis--Administration and Staff
Parent Body
Implicit in the Parent Body By-Laws of St. Francis de
Sales is the requirement that the parents participate in the
functioning of the school.
All families shall become involved in the operation
of the school. No family shall be without repre-
sention for more than two meetings during the
school year. The family has been defined to mean
a parent, guardian, or an adult representative.7
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The school policies and program are coordinated and
approved by the Approval Committee which consists of nine
elected parents, two elected teachers, one elected student
(at the secondary level), two community people who are
elected by the parent body at large, and the principal, who
is an ex-officio member of the Committee. Officers of the
Committee are elected by members of the Committee for the
following positions: Chairperson and Vice-Chairperson,
Treasurer and Assistant Treasurer, Secretary and Assistant
Secretary. The remaining members of the Committee are
placed on committees in which they have the most interest or
knowledge. According to Article VI of the Parent Body By-
Laws, the following is a list of the standing committees and
their responsibilities. (See Figure II.)
The Fund-Raising Committee will be charged with
holding no less than five fund-raising efforts
per year. These events may take the form of
discos, candy sales, bake sales, fashion shows
. . A full accounting and reporting of monies
raised will be made by the Treasurer of the
Approval Committee who chairs this committee.
The Personnel Committee will be charged with
working along with the school administration on
matters of hiring and firing of teachers, staff
screening, school and parent body disciplinary
actions and other topics of this nature as the
need arises. This committee will also be respon-
sible for full reporting and documenting of their
activities through the Approval Committee's Assis-
tant Chairperson who also chairs this committee.
The Curriculum Committee will be charged with
developing new educational programs which are
deemed necessary and feasible by the committee.
They will work on testing of students at St.
Francis for admittance, assist the school staff
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and parents with replacement of the graduating class
from the school, as well as aid in the development
of adult education classes and the like. This com-
mittee will also be charged with full reporting of
the activities . . . through the Assistant Secretary
who also chairs this committee.
The Open-Door Committee will be charged with estab-
lishing and maintaining a school nursery, which will
function to provide both morning and evening child-
care services for a small fee for St. Francis de
Sales parents. The funds from this service will be
turned over to the general fund. The Assistant
Treasurer will be charged with full accounting and
reporting of these proceeds, as he/she will chair
this committee.
The Group Task Committee will be charged with making
the necessary personnel available to run functions
of the parent body. This can mean making personnel
available for any of the committees . . . . This
committee is also charged with full reporting which
is to flow through the committee chairperson who
will be selected from the parents elected to the
Approval Committee but not holding an Officer's
position.
The Communication Committee is charged with relating
all important information to parents, and establish-
ing monthly calendars or booklets showing meetings
and functions of the parent body, students, and the
school administration. . . . This committee is also
charged with full accounting of their activities
which are to flow through the Approval Committee's
Secretary, who also chairs this committee.8
One deviation from the By-Laws cited by Reverend Harris
is the responsibilities of the Open-Door Committee (ODC).
The ODC emerged out of the growing concern shared by both
parents and teachers alike that the students were being left
idle before and after school--but particularly after school.
The purpose of the ODC was essentially to keep the doors of
the school open prior to and subsequent to the school day.
In addition they were supposed to provide activities and
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programs for the children to engage themselves in during
these time periods. In theory then, the ODC is supposed to
be more than a "nursery service" for the parents of the
school. In practice, the committee is not functioning at
the present time. This situation is not solely unique to
the ODC. With the exception of the Personnel Committee, the
committees are either not functioning or have deviated sig-
nificantly from their responsibilities as addressed in the
By-Laws. According to Rev. Harris, the Personnel Committee
is by far the most responsible and viable committee of the
school.9
In terms of the organizational structure (see Figure
II), the principal has a direct line of communication with
and accountability to the Parent Body. The teaching staff
has direct lines of communication with and accountability to
both the Parent Body and principal. The principal is also
responsible for the maintenance of the school building and
grounds and receives financial support from the Archdiocese
through the St. Francis de Sales Church. Unlike St. Joseph's,
the Church has no other responsibilities like the maintenance
of the school. Therefore their role is nominal with respect
to the school, which accounts for the deletion of the Church
on the Organizational Chart of the school.
In light of the fact that the committees have not been
functioning to the degree deemed essential for sustaining
the school program, the principal has been responsible for
Figure II. St. Francis de Sales Community School Organizational Structure
Formal Communications and Accountability
Flow
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most of the duties delegated to the committees by the By-
Laws. Presently, Rev. Harris works closely with his Adminis-
trative Assistant, the Personnel Committee, and the teachers
in order to sustain the school program. The principal has
intimated the difficulties of finding parents who will
commit themselves to the parent-run model in terms of the
time and training that participation necessitates. Cur-
rently the Approval Committee meets once per month, as do
the standing committees. In addition, the parents (whether
affiliated with the committees or not) are required to meet
once a month. If they miss more than three meetings, they
are required to pay a ten dollar fine. This penalty was
decided by parents themselves. In general this strategy has
been effective, as parents tend to show up for the monthly
meetings. As for the committees of the school, the lack of
parent participation has been cited by many as a major weak-
ness of St. Francis de Sales Community School.
Teachers and Staff Members
Presently there are ten regular classroom teachers for
grades kindergarten to eight. In spite of the relatively
low salaries paid to the teachers (which in some cases is as
low as $4,000 less than salaries paid by the public schools
of Boston) the teachers have been described as being "good"
teachers in terms of the degrees that they hold (about fifty
percent of them hold Master's degrees), and in terms of
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their own academic histories. The principal felt that one
good indication of a teacher's commitment to school is
his/her own academic track record. All of the teachers pres-
ently hold teaching certificates, although exceptions have
been made in the past.
In its search for qualified teachers, the school (Per-
sonnel Committee) has sought to provide role models for the
students. Presently the staff consists primarily of African-
American males and females. They have also sought to hire
people who are especially gifted or interested in a particu-
lar subject, even if they have had no prior teaching experi-
ence.
Outside of the ten regular teachers, the staff consists
of a Title I teacher and aide (paid by the Boston School
Department); the Principal and Administrative Assistant; and
the school psychologist. According to one of the teachers,
one of the assets of the school is the level of staff commu-
nication. There is a mandatory staff meeting held every
Thursday where issues are shared and discussed.
St. Joseph's Administration and Staff
Parent Board
The organizational structure of St. Joseph's (see Figure
III) is headed by the incorporated Parent Board of Directors.
The fifteen-member board derives its power from the Catholic
Archdiocese as the school is part of the Catholic School
Figure III. St. Joseph's Community School Organizational Structure
Catholic Archdiocese -PARENT BOARD
Corporation Sol e 2 Staff Representatives
Pt. JseChnt Finance Curric. Personnel
PRINCIPALy
K-4 Teaching Staff 5-8 Teaching Staff
Students Students
Formal Communications and Accountability
- - Informal Communications and Accountability
Flow
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System. The Board consists of parents, two student repre-
sentatives, two faculty representatives, one community person
nominated by the Parent Board and elected by the parent body
at large, and the principal, who is an ex-officio member.
Officers of the Board are the Chairman, Vice-Chairman,
Recording Secretary, Financial Secretary, Assistant Finan-
cial Secretary, Treasurer, and Assistant Treasurer. Accord-
ing to the unrevised edition of the By-Laws (the revised
copy was unavailable), the standing committees of the Parent
Board as well as their prescribed duties are the following:
Finance and Facilities Committee
To plan activities and raise money, to meet some
of the needs of the school and basic expenditures
of the parent group, as well as to determine what
repairs and upkeep are necessary to keep the
buildings in good working order; to take steps
to have these things done.
Curriculum Committee
To keep, study, and recommend education programs for
the school that adopt the philosophy of the school
and how your child learns. At least one student and
faculty member shall be on this committee.
Personnel Committee
To hear grievances and make recommendations to the
Board; to interview and approve members of St.
Joseph's staff.
One committee addition in the revised copy of the By-
Laws is that of a Communications Committee. Its duties are
similar to the committee of the same name at St. Francis de
Sales Community School.
Like St. Francis, the committee structure in practice
deviates somewhat from the structure in theory. The
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Personnel and Finance and Facilities Committees are a lot
more active than the other standing committees of the Board.
Unlike St. Francis, the parents are clearly in control of
the school and carry out their responsibilities both apart
from and in conjunction with the administrators of the
school, depending upon the situation. At one meeting of
teachers and parents that I attended briefly, the adminis-
trators and I were politely asked to leave the room by the
parents who wanted to talk to the teachers in private.
The Board has direct lines of communication with and is
accountable to the St. Joseph's Parish. The Parish essen-
tially performs the role of an intermediary between the
school and the Archdiocese. For example, all of the funding
derived from the Archdiocese flows through the Parish, which
then distributes it to the school. The Parish is also
directly responsible for the physical plant maintenance of
the school. The Administrative Assistant, who is presently
a nun affiliated with the St. Joseph Convent, also helps to
facilitate communications with the Parish and the school.
As such, she maintains a direct line of communication and
accountability with the Parish.
Teachers and Staff Members
There are currently ten teachers at St. Joseph's for
grades kindergarten through eight, one of which is a Title I
reading teacher. Their levels of experience range from this
being the first year of teaching to one teacher who has been
100
teaching for thirty years. Several of the teachers possess
Master's degrees, while most have Bachelor's degrees. They
represent a mixture of white, Black, young, elderly, and
nuns, as well as non-religious individuals.
The teaching structure is organized by teams K-4 and
5-8. This structure, which was formerly a three-tier one,
has been helpful to both teachers and students alike:
teachers because it forces them to coordinate their work
plans and activities with the other teachers; and students
because it gives them the access and exposure to several
teachers and teaching styles. Students under this structure
have a home-room teacher, as well as a science, math, read-
ing, and music teacher. Once a week, the teams have a staff
meeting in order to discuss issues and plan activities for
their classes. Also, when student evaluations are done,
parents are required to come to the school and meet with the
entire team as opposed to meeting with just the home-room
teacher.
Summary
The histories and the programs of the Catholic-affiliated
community schools are quite similar. Their commonality of
purpose of designing educational programs specifically for
African-American children, as well as their somewhat precari-
ous positions inside the Catholic School System united the
schools at one time to form the JJF Cluster.
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As a Cluster, they worked very closely while maintain-
ing their own unique characters. The remnants of their
prior levels of cooperation exist in the common use of the
Nguzo Saba, common program components, and the presence of
teachers who have rotated from one school in the Cluster to
another. For example, several of the teachers from St.
John's moved to St. Joseph's and St. Francis subsequent to
the closing of the school.
With the demise of St. John's Community School, has
come decreased cooperative efforts on the part of the two
remaining schools. According to comments made throughout
the study it appears that one of the former principals of
St. John's worked closely with a former principal of St.
Francis de Sales, and that these "sister" sisters were in-
strumental in keeping the Cluster relationship thriving. In
spite of the decreased levels of cooperation, the schools
definitely see themselves as "Sister" schools and there are
individuals who have joint affiliations with both schools.
My sense is that renewed cooperation between the
schools (to the extent that they were interacting in the
past) could serve to enhance the capabilities of the two
schools to provide quality education programs to the chil-
dren. The implications of this idea will be examined in
detail in Chapter V.
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CHAPTER IV
THE DATA
This chapter contains the analysis of the survey
instruments that were filled out by parents and teachers of
the three schools included in the study. The specific areas
of analysis are the following:
Goals and Objectives: How clear are the parents and
teachers about the goals and objectives of the schools? To
what degree is their understanding of the goals and objec-
tives reflected in their responses to the questionnaires?
Program Components: What are the program components of
the alternative schools? How successful do parents and
teachers feel that their schools have been in the achieve-
ment of goals and objectives through the program components?
Organizational Structure: To what extent do the organi-
zational structures (in theory) represent the actual
organizational structures of the schools? How heavily do
these parent-run schools rely on parent participation for
their sustenance?
Goals and Objectives
The alternative schools of Boston were created in part
as a reaction to the poor quality of education provided by
the public schools of Boston and in part because of the
political battles over desegregation. These schools were
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designed specifically to meet the needs of community chil-
dren, the majority of whom were African-American. In order
to heighten the cultural and historical awareness of the
students, the Nguzo Saba (Seven Principles of Life) were
incorporated as the guiding philosophy of the schools from
their initial inceptions as community schools. In addition,
African and African-American cultures and traditions have
been heavily emphasized.
One of the guiding ideologies of the schools was that
by building a child's self-concept, the school enhances the
child's motivation as well as his/her ability to be success-
ful. An important component of the process of fostering
positive self-images is student exposure to positive role
models who manifest similar physical and racial character-
istics to the students being taught.
Dr. Bruce Hare has done extensive research in the area
of the development of self-concepts in children. His studies
have led him to believe that:
. People do evaluate themselves using signi-
ficant others as their frame of reference . . .
[this] process subsequently affecti both their
self-concepts and their behaviors.
Hare discusses two theoretical models for child self-
concept studies. The first is the Class-Ethnicity Model:
This model addresses children of different socio-
economic statuses and ethnic backgrounds in an
attempt to assess the relative importance of
attributes to children across class and caste-like
lines as they contribute to the overall self-
evaluation. It would hypothesize that across lines
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the importance of attributes (such as academic
ability) and skills (such as being good at sports
and games) may vary as contributors of the overall
self-concept of himself. . . . Thus the model
suggests that in addition to the question of suc-
cess or failure in a specific context evaluators
must devise methods of determining how potent that
context is. 2
The second model is the Consensus-Conflict Model which
I have chosen to use to analyze the impact of parent and
school cooperation on the development of the child's self-
concept. The model states that:
Theoretical arenas in which children function and
assess their worth may be viewed as being composed
of three parts: the family, the school, and the
peers. . . . Although there may be considerable
overlap of mutual interest by the different arenas
in developing characteristics in the child, there
is, under varying conditions, ample room for the
child to develop independent self-concepts. . . .
A study of self-evaluation using this model would
hypothesize that the nature of the relationship
between these arenas (the level of consensus and
their comparative potency) will be found to vary
across class and caste-like lines. 3
Using the second model, generalizations can be made con-
cerning the relationship of family and school on the self-
conception development process in children. A high level of
interaction and cooperation between family and school seems
to lessen the possibility of the development of several
independent self-concepts.
There is a general level of consensus held by the
parents of all three schools about the ideologies, goals,
and objectives of the alternative community schools. Across
the schools the responses from parents were highly similar.
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The main differences lie in the styles of expression and
the points of emphasis (see Appendix C). A relatively minor
point of variance is that parents of the Catholic-affiliated
community schools mentioned the importance of the moral and
spiritual development of the children. This is probably due
to the significant number of religious affiliates--particu-
larly nuns and former nuns at these schools. In addition,
the Family Group sessions emphasize the moral and spiritual
development of the students. At Roxbury Community School,
such emphasis is not stressed.
Teachers also seem to have fairly homogenous views on
the mission of the schools. One of the teachers from St.
Francis de Sales stated that: (See Appendix B.)
They [the goals and objectives] are contained in
the Nguzo Saba [Seven Principles]. The emphasis
is on cooperation, excellence, self-reliance,
self-sufficiency, and the extended family.
Taken from the philosophy of the school, one of the
teachers of St. Joseph's Community School responded with the
following quote:
We at St. Joseph's Community School are brothers
and sisters, daughters and sons, parents and
teachers, brought together by a common desire, a
communal goal, that of learning and working to
exchange ideas, experience, knowledge, and
skills: learning to work with one another. In
a communal endeavor such as ours, people learn
to share responsibilities.
In all of this we affirm our belief in the ability
of Black people to carve their own destinies, recog-
nizing that that process enables failures and
setbacks that provide material for growth. We
refuse to let our children become the products of
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a colonized consciousness and push forward for
the group independence that will insure our
liberation.
Lastly, at Roxbury Community School one of the teachers
states quite simply that:
The main goal is to give our community children
a good education, a sense of identity, pride in
themselves, and role models of positive men and
women.
A minor comparison can again be made between the
Catholic-affiliated schools and RCS. At St. Joseph's and
St. Francis, the teachers placed a heavy emphasis on the im-
portance of fostering a "Black" identity and awareness,
whereas the sentiment is not carried over as strongly at RCS.
Instead, descriptors like: "community children" are used
when referring to the student population. There also seems
to be more of a multi-cultural emphasis at RCS than at the
other two schools. This might be due to the fact that RCS
has several Spanish-speaking and white students as opposed
to the near absence of students other than African-Americans
at SFDS and SJCS. In addition, the principal of Roxbury
Community School is white as are some of her support staff,
which seems to affect the social and cultural thrust of the
school program more so than the presence of white teachers
and support staff at the other two schools.
The general goals and objectives of the schools have
remained intact over the years. The objectives are: (1)
to provide stimulating learning environments for African-
American and community children; (2) to foster the develop-
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ment of positive self-images in the children by exposing
them to role models and through the collective study of
culture, history, and community; and (3) to provide mechan-
isms for parent control and participation. These objectives
help to facilitate the achievement of the goal of producing
students who are equipped with a sense of identity, purpose,
and community and who can make positive contributions to
the community and the society at large.
Hare discusses the findings of several researchers con-
cerning the impact of cooperative efforts between home and
school on the development of children. Talcott Parsons
pointed out that probably the fundamental condition under-
lying this process is the sharing of common values by two of
the adult agencies of socialization involved, the family and
the school. Greeley and Rossi, in a study of education of
Catholic Americans posited that if the values of the family
and the school are consonant, they increase substantially
the development of value-oriented behavior in children.
Lastly, Hare noted that Mildred Smith and Carl Brahce con-
ducted an experiment which oriented lower-class parents to
actively engage in teaching their children and to restructure
their home environments to conditions more conducive to
study. They concluded that education today must be a co-
operative effort between home and school.4
In response to a question contained in the question-
naires that asked of the goals, objectives, and ideologies
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of the schools, most parents stressed the cooperation of
family and school in fostering the development of a positive
self-image, teaching of the Nguzo Saba (particularly at St.
Joseph's and St. Francis), and nurturing a cultural and
historical awareness in the students. One of the parents of
St. Joseph's stated:
A cooperative effort on the part of parents and
the school is the backbone for developing strong
people . . . spiritually and morally.
Another parent of Roxbury Community School felt that
the goal of the school is:
To have parents actively involved; to have an
avenue where the children will learn to like
him or herself as a unique individual while learn-
ing to be a credit to themselves, family, and
society.
Program Components
A review of the program description supplied in Chapters
II and III will provide the reader with reference points for
the forthcoming analysis. In the alternative schools I con-
tend that there is a high degree of correlation between the
ideologies, goals, objectives, and program components. This
belief is supported in the responses of the parent and
teacher questionnaires.
In his assessment of the problems of the present public
education system, Mario D. Fantini posits the following with
regard to stated goals versus school practice:
Every few years, major educational conferences
produce a set of educational goals, usually re-
lated to the school's responsibility for training
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students to participate in government, to con-
tribute to the economy of the country, and to be
good family and group members. However a careful
appraisal of school programs and the organization
of the schools indicates that they only partially
meet one segment of these stated objectives and
concentrate instead on reading, mathematics, job-
training, and preparation for college. They fail
to teach or demonstrate in practice dem ?cracy,
self-actualization, and self-direction.
Review
Roxbury Community School combines elements of the open-
school model with traditional methods and subject matter.
Each class has a head teacher and community teacher. Title
I reading and math services provided by the Boston Public
School System enhances the educational program of RCS as it
stresses the acquisition of the basics--which is deemed high
priority by the school and parents alike. The inclusion of
community and local college students as tutors helps to
further decrease the student:teacher ratio which is already
quite low--approximately 8:1 in each class. The Northeastern
reading program serves approximately eighteen children who
are in need of additional reading skills development. Group
activities help to foster the social, cultural, and politi-
cal development of the students, and the morning "circles"
held in the individual classrooms reinforce the Nguzo Saba
and the philosophical base of the school.
The programs at St. Francis de Sales and St. Joseph's
are highly similar. The daily program commences with the
Harambee session during which the entire school population
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assembles for approximately fifteen minutes. The range of
issues covered varies from day to day. However, the overall
emphasis is on collective moral and social training. Family
group sessions are held once or twice weekly. These sessions
are comprised of several students and one adult--who may be
a teacher, parent, or community person. The emphasis is
moral development. At St. Francis they often consist of
Bible readings and the study of different religious and
cultural groups.
Teacher and Parent Impressions
An analysis of whether or not the schools have ade-
quately matched their program components to the ideology,
goals, and objectives of the schools can be made by assess-
ing the responses of the teachers and parents to the ques-
tionnaires.
In a recent statement released by Gregory Anrig, the
Commissioner of Education in Massachusetts, the average
teacher salary in the Boston Public Schools was listed at
$21,401.6 At the alternative schools included in this study,
the average salary is less than half of this amount. The
salaries, as quoted to me by some of the teachers and admin-
istrators, range from approximately $6500 to $8000. After
learning of the huge discrepancy between the salaries paid
to public school teachers and those paid to the teachers of
the alternative schools, I sought to probe deeper into the
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possible alternative rewards gained or incentives provided
for the teachers in the schools.
When questioned as to whether employment at the alterna-
tive community schools amounted to a great financial sacri-
fice, most of the teachers (15 out of 24) responded
affirmatively. The second part of the question asked about
the "compensations" for the low salary. At St. Joseph's and
St. Francis the following attributes of the programs are
examples of responses given by the teachers: cooperative
efforts within the school; satisfaction working with African-
American and Third World students; support from the adminis-
tration and camaraderie of the teachers; and the feeling
that the teacher is reaching students that might have been
"missed" in the public schools.
At Roxbury Community School, the following were listed
as forms of compensation: class size, plus the freedom to
design and implement her own curriculum; the recognized need
for a school of this sort; and the fact that the school has
evolved into a "caring" organization. These sentiments are
further expressed in their responses to the question of the
major strengths of the school programs (see Appendix B).
Their responses reflect their understanding of the mission
of their schools as well as the sense that they are contrib-
uting to that mission in spite of the low salaries.
In ranking the school's level of success in meeting its
goals and objectives, at St. Joseph's 6 out of the 8
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responding teachers felt that the school was successful;
1 felt that it was unsuccessful; and 1 ranked the school as
being extremely successful.
At St. Francis de Sales, 8 out of the 10 responding
teachers felt that the school was successful in meeting its
goals and objectives; and 2 teachers felt that it was ex-
tremely successful.
Finally, at Roxbury Community School, 4 out of the 6
responding teachers felt that the school was successful; 1
felt that it was extremely successful; and 1 declined
comment.
In total, 20 of the 24 responding teachers felt that
the schools were successful in meeting their goals and ob-
jectives. Two of these were in the extreme category.
When the teachers were asked how they would rank their
own levels of satisfaction with the schools in terms of
their being viable educational alternatives for educating
African-American children, the following responses were
given:
At St. Joseph's, 5 out of 8 teachers were satisfied
with the school in terms of its being a viable educational
alternative for African-American children; 1 was unsatisfied;
and 2 teachers were extremely satisfied.
At St. Francis de Sales, 7 out of 10 teachers were
extremely satisfied; 2.5 were satisfied; and .5 was unsatis-
fied (one teacher's response was split between satisfied and
dissatisfied).
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At Roxbury, 3 out of 6 teachers were satisfied; 2 were
extremely satisfied; and 1 teacher was unsatisfied with
the school in terms of its being a viable educational alter-
native for African-American children.
In total, 10.5 out of 24 responding teachers were satis-
fied with the schools in terms of their being viable educa-
tional alternatives for African-American children; 11 were
extremely satisfied; and 2.5 were unsatisfied. While a
disproportionate number in the "extreme" category were
responses from teachers at St. Francis, the overall number
of positive responses suggests a substantial degree of satis-
faction on the part of the teachers with respect to their
schools' being viable educational alternatives for African-
American children.
In response to a question that asks of the the major
weaknesses of the school, the responses of teachers of St.
Francis and St. Joseph's related primarily to the problems
inherent to inadequate funding such as: the lack of extra-
curricular activities; lack of science and history materials;
and low salaries. Deviations and exceptions to these kinds
of responses can be found in Appendix B. At Roxbury Commu-
nity School, however, the answers placed a stronger emphasis
on structural and organizational problems. Some of the
answers were the following: problems with interpersonal
relationships and communication; lack of organization;
poorly thought-out instructional workbooks; the school's
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inability to help kids relate to the "outside" world; and
the need for more parental input. This is not to conclude
that Roxbury Community School is not struggling financially.
Quite the contrary, according to the principal, the school
seems to be experiencing greater financial hardships than
the other two schools, as they do not have a minimum relia-
ble funding source like the other schools have with the
Archdiocese. Yet, the decision of the teachers at Roxbury
Community Schools (independent of one another) to cite other
weaknesses carries some significance--even if simply to say
that financial problems exist but they do not reflect a
"weakness" of the school program.
Parents
In response to a question of how they would rank the
success of the school in meeting its goals through program
structure and content, parents gave the following responses:
At St. Joseph's, 10 out of 12 responding parents felt
that the school was successful in this regard; 1 parent felt
that the school was unsuccessful; and 1 parent felt that the
school was extremely successful.
At St. Francis de Sales, 4 out of 7 responding parents
felt that the school was successful; and 3 parents felt that
the school was extremely successful.
At Roxbury, the responses were somewhat scattered. Four
out of 11 responding parents felt that the school was suc-
cessful; 3 parents felt that RCS was unsuccessful; 2 parents
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felt that it needs improvement; and 3 felt that it was ex-
tremely successful.
While the responses of parents from St. Joseph's and
St. Francis cluster around being "successful" and "extremely
successful," the scattered responses at RCS reflect a divi-
sion of opinion. Part of the reason for the division might
stem from a variance in the reasons why parents chose to
send their children to the school--different expectation.
In answer to the question posed in the questionnaire asking
why they chose to send their children to a predominantly
Black alternative school, the responses ranged from some
parents simply wanting to remove their children from the
horrors of the public schools to others who wanted a voice
in what was taught in a school whose specific mission was to
meet the needs of African-American children. While these
differences also exist at St. Joseph's and St. Francis, the
evidence supports the belief that these schools have been
more successful in meeting the multi-faceted interests of
the parents in the education provided. This hypothesis is
further supported by the responses of parents to a question
which asks how they would rank their own level of satisfac-
tion with the school in terms of it being a viable educa-
tional alternative for Black and Hispanic children.
At St. Joseph's, 8 out of 12 responding parents felt
satisfied with the school in this regard; 4 parents were
extremely satisfied.
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At St. Francis, 5 out of 7 responding parents were
extremely satisfied with the school in terms of its being a
viable educational alternative; 2 parents were unsatisfied.
At Roxbury, 4 out of 12 responding parents were satis-
fied; 5 parents were extremely satisfied; 2 parents were
unsatisfied; and 1 parent said that it needs improvement.
Again, the responses of parents at St. Joseph's and St.
Francis were overwhelmingly positive, whereas those of the
parents of Roxbury were scattered. At St. Francis, 7 out of
10 teachers and 5 out of 7 parents were extremely satisfied
with the school in terms of its being a viable educational
alternative for Black children. Although I recognize the
limitations of a small sample, even the most cursory analy-
sis of the data suggests that the parents and teachers of
St. Francis are more satisfied with the school as a viable
educational alternative for African-American children than
the constituents of the other two schools. At Roxbury Com-
munity School and St. Joseph's Community School, the teachers
and parents are generally satisfied with the schools in this
regard although the responses given at Roxbury are more
highly scattered.
In support of the saliency of the goals and objectives
are the specific program components of the three community
schools. While there is always room for improvement,
creativity, and new ideas, the present programs clearly
embrace the tenets of the goals and objectives held by the
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schools. There are, however, a lot of ideas that the
schools maintain individually that could be shared with the
others. Just as RCS could benefit from the incorporation of
a morning Harambee session in its program, so too could SFDS
and SJCS benefit from the inclusion of community teachers
and assistants in their schools.
If these schools truly consider themselves to be "com-
munity schools," there needs to be greater communication and
interaction with the communities from which the students
come. In the spirit of UJIMA (collective work and responsi-
bility), perhaps this connection with the community could be
achieved through group projects shared by the community
schools in this study. For example, a group consisting of
fourth graders from all three schools could work on some
aspect of housing problems, or transportation--not so much
for the purpose of finding solutions, but for the purpose
of familiarizing the students with some of the major issues
and problems that are affecting their communities.
Perhaps a group of students from Roxbury Community
School could work with students from the School of Architec-
ture and Planning of M.I.T. to design a low-cost, yet enjoy-
able playground for the school. Similarly, I would encourage
students from all of the three community schools to engage
in projects with the assistance from students of the Roxbury
Community College--which is located just down the street
from RCS, and which also has a community focus.
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My point is that these schools have access to a lot of
resources and skills that they are not tapping, which could
prove quite beneficial to the schools and the communities
of Roxbury, the South End, Dorchester, and Mattapan. The
schools should also be making efforts to communicate and
share ideas with each other. The strategy that I am pro-
posing seems to be the idea behind the formation of the
Federation of Boston Community Schools and the JJF Cluster.
Apart from the sharing of a mini-bus and occasional communi-
cation between the principals of St. Joseph's and St. Francis
de Sales, these schools seem to be falling short of their
intended objective of sharing ideas and strategies with each
other. I suggest that they reestablish strong levels of
communication and cooperation, and that they invite Roxbury
Community School to become part of that communication and
cooperation in light of the similarity of their missions as
community schools.
Organizational Structure
The organizational structures of programs (in practice),
as opposed to the espoused organizational structures, are
seemingly critical to how well a program actualizes its
goals and objectives (see Figures I, II, and II). According
to the organizational charts of each of the schools, the
driving force behind the schools is the parents in general
and the parent boards in particular.
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Apart from my own observations of the actual parent
roles in the schools, there are several questions asked of
the teachers and parents that help to test whether in fact
it is the parent boards that sustain the schools. At St.
Joseph's and St. Francis it is clear from the organizational
chart that the principals play a significant role (while not
dominating) in the functioning of the schools (see Figures
II and III). At Roxbury Community School, the principal's
role, other than being the administrator, is not so clear
(see Figure I). The main question then is whether the signi-
ficance of the principals at any of the three schools out-
weighs that of the parents with respect to running the
schools.
In response to a question of whether parents are
actively or peripherally involved in the determination of
school policies, curriculum content, or the hiring of teach-
ers, the following responses were given:
At St. Joseph's, 4 out of 12 responding parents were
actively involved; 3 said that they were peripherally in-
volved; and 5 were not involved at all.
At St. Francis, 1 out of 5 respondents was actively
involved; 2 were peripherally involved; 2 parents were not
involved; and 1 parent simply informed the reader of the
existence of parent committees but neglected to state his
or her level of involvement.
At Roxbury, where the majority of the responses were
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solicited from parents who were attending two reorganiza-
tional meetings, it was not surprising to find that most of
them expressed a high level of participation. Eight out of
12 responding parents said that they were actively involved;
3 parents were peripherally involved; and 1 parent was not
involved at all.
Because of the biased sample selection (most of the
responses from Roxbury Community School parents came from
parents attending the meetings, whereas most responses from
the other schools were filled out by parents who agreed to
fill out the forms brought home by their children), I would
hesitate to draw any conclusions from their subjective im-
pressions of whether or not they were active without con-
sulting responses to other questions which indirectly reflect
their levels of involvement.
For example, in citing the major weaknesses of the
schools, 10 out of 28 responses across the schools cited the
lack of parental involvement as a weakness. Two of the
responses were from St. Francis; 4 were from St. Joseph's;
and 4 were from parents of Roxbury.
In addition, when teachers were asked to gauge the
level of significance of parent input, the following re-
sponses were given:
At St. Joseph's, 5 out of 8 teachers felt that parent
input was significant in the determination of school poli-
cies and program content; 2 teachers felt that parent input
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was extremely significant; and 1 teacher was not sure.
At St. Francis, 6 out of 10 responding teachers felt
that parent input is significant; 1 teacher felt that it is
insignificant; and 3 teachers felt that parent input is
extremely significant.
At Roxbury, 4 out of 6 responding teachers felt that
parent input is significant; and 2 teachers felt that parent
input is extremely significant.
The responses of teachers from all three schools clus-
ter around the idea that parents input is "significant" and
"extremely significant." From this I can conclude that in
the teachers' views, parent input into the school policies,
program content, etc., is significant.
While it is difficult to make any conclusive statements
about the level of significance of parent participation in
the schools, several generalizations can be made. The fact
that many parents cited the lack of parent participation as
a major weakness of the schools seems to stem from the fact
that many of the parents who agreed to fill out the ques-
tionnaire were the most active parents in the schools. This
is particularly true for RCS. Because of the relatively
high levels of involvement, they observe and are quite
critical of the lack of participation on the part of other
parents. Most of the parents who said that they were
actively involved stated that they participated on the parent
boards.
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From my observations, and discussions with parents,
teachers, and administrators, there seems to be a signifi-
cant difference in the viability levels of the parent
boards with respect to the role of the principals in each
school.
Roxbury Community School is presently undergoing a
major reorganization with the technical assistance of the
Suffolk County Cooperative Extension Service Program, and
the Citizen Involvement Training Program. The parent board
and administration are making plans to incorporate a board
of trustees into the current structure for the purposes of:
(1) reviewing and controlling corporate operations; and
(2) financial planning and management. The current reorgani-
zation process is based on a number of concerns raised by
parents. The following is a list of some of those concerns
that were discussed at a planning meeting on March 3, 1981:
1. Not enough time for parents to be involved
to the extent that the current organizational
structure calls for;
2. Different kinds of parents and families now
exist in comparison to the original (founding)
parents;
3. The need to make the structure more effective;
4. The need to make the system more accountable;
and
5. The need to provide a better educational pro-
gram for the children.
In its current state of reorganization, the organiza-
tional structure represented by Figure I has been immobilized,
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leaving a small group of parents and the administrator to
perform in a rather ad hoc manner. The important point is
that they are working diligently to shape the organizational
structure into one that adequately represents their needs
and abilities to perform. In addition, they are attempting
to reassess the philosophy of the school and the program in
order to see if the two are compatible.
According to my observations, the organizational struc-
ture of St. Joseph's, as represented in Figure III, is highly
representative of the actual structure except for the fact
that the Personnel and Finance Committees appear to be func-
tioning with a higher degree of regularity than the other
committees. The parent board of St. Joseph's is clearly in
control of the school. I observed them holding meetings,
visiting the school, and holding school fund-raisers.
At St. Francis de Sales, where all of the evidence
points to high levels of satisfaction with the school pro-
gram, the principal is clearly the dominating force in the
school. The principal stated himself that he has overall
responsibility for the operation of the school. According
to Rev. Harris, the Personnel Committee, which in his estima-
tion is the only committee that is actually functioning, con-
fers with him on all recommendations, and relies on his input
for making the final decisions when hiring teachers.
The organizational charts reflect the original inten-
tions of the parents in structuring the schools. While it
is clear that presently they depict only the formal
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structures, which I contend have given way to the more
informal ones, I question whether in fact the formal struc-
tures have ever been followed consistently. The informal
structures are based on the sustained involvement of some
individual parents, teachers, and supporters at each school.
They have served as mediators in times of crisis; historians
in times of inaccurate perception of former procedures or
events; and they have also served as role models for teach-
ers, parents, and students who have witnessed their consis-
tent participation, and who rely on them for leadership and
guidance.
With respect to the parent boards, these too have
evolved into part of the informal mechanisms as opposed to
the formal ones. Some parents not only take advantage of
the opportunity to participate, but feel obligated to main-
tain the various aspects of the school programs. Others do
not feel such an obligation and apparently simply feel con-
tent with the notion that their children are not attending
the public schools. St. Joseph's parent board seems to be
operating more closely to the organizational chart than the
other two schools. Roxbury Community School parents are
striving to reassess their goals and objectives as well as
their roles as parents in light of time and financial con-
straints. The idea of using consultants to help them solve
the problem was one which has been quite beneficial. The
consultants are helping the parent board to generate
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strategies and alternatives that reflect their ideas and
desires for the school program. According to Mario D.
Fantini:
The educational planners see their role not as
that of determining what the educational system
will be but as facilitating the choices of the
residents. The role of these planners is to use
their knowledge and expertise to translate the
community goals into educational programs. 8
This is precisely the role that the consultants from
the Suffolk County Cooperative Extension Program and the
Citizen Involvement Training Program have performed.
In sum, Roxbury Community School and St. Francis de
Sales Community School seem to be operating in spite of the
lack of the formal organization of the parents and not be-
cause of it. The informal and ad hoc mechanisms have been
much more consistent and dependable over the years. While
the formal mechanisms exist to a greater degree at St.
Joseph's than the other two schools, this has not precluded
the maintenance of the informal mechanisms and support from
individuals like Joyce King who have helped to keep the
school in existence over the years.
In the 1960s, the foundations were laid in these schools
for truly progressive and stimulating educational programs.
Presently, in terms of warm academic environments filled
with teachers, administrators, and a handful of participating
parents, these schools are far superior to most public school
settings. Yet, in terms of program ideas, the schools have
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the abilities to be a lot more creative and innovative. On
occasion when I visited the schools they seemed to resemble
the traditional public schools where the teacher stands in
front of the classroom and conducts the lesson (although I
admit that this was the exception as opposed to the norm in
the alternatives). My message to them, however, is to
strive to be as innovative and creative as possible. Use
community resources, take a lot of field trips, and conduct
cooperative projects that will involve students from two or
all three of the schools included in this study. Maximize
your potentials to reach your common goal of producing
winners.
According to Barbara Defoe, the principal of St.
Joseph's Community School: "We have a gold mine here!" I
agree, and my message to her and to the others is to USE IT!
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Dreams
Hold fast to dreams
For if dreams die
Life is a broken-winged bird
That cannot fly.
Hold fast to dreams
For when dreams go
Life is a barren field
Frozen with snow.
--Langston Hughes
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CHAPTER V
CONCLUSIONS AND IMPLICATIONS OF THE STUDY:
WHERE DO WE GO FROM HERE?
Is There a Current Need for Alternative,
Community, or Independent Schools?
In 1789 the salient issue with respect to the education
of African-Americans was that of equal educational opportu-
nities. Out of this concern emerged the institutionalization
of separate but "unequal" schools for African-American
children. In 1965 the issue was equal educational opportu-
nities through desegregation. The disheartening resistance
of the School Committee to implement the desegregation of
the public schools in Boston contributed to the development
of several alternative schools, at least one of which
(Roxbury Community School) still exists today.
In 1981 the most salient issue is that of whether there
will be seats in the public schools for many of the Boston
children. The decision to close twenty-seven public schools
in the Fall, including the Roxbury High School (the only
High School to be closed as a result of the decision), and
the concurring layoffs of hundreds of teachers will have a
devastating effect on African-American students and teachers
of Boston. My response to the question of whether or not
there is a current need for alternative schools should be
fairly obvious. Even a cursory analysis of the current
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educational and political climate in Boston would lead one
to conclude that there will be a growing demand for alterna-
tive and private schools. Unfortunately I have not included
such an analysis in this study but suggest that the impact
of school closings on the demand for alternatives would be a
fascinating follow-up to this study.
A Model of an Alternative Community School
When I began this study I had a preconceived notion of
what should be happening inside of alternative schools for
African-American children, which was formulated from readings
as well as some prior exposure to alternative schools. While
I have been extremely excited by some of the things that I
have seen in the three schools of the study, I have been
seriously disappointed by the others. I believe that in my
effort to be useful to the schools, only honest and straight-
forward criticism will fulfill this intent. Communities and
parents who are seeking to create alternative schools should
be aware of those attributes that seem critical to the sus-
tenance of an alternative school, those things that neither
facilitate nor hamper the sustenance, and those things that
obstruct and undercut a school's ability to survive and to
reach its goals and objectives. Mediocre alternative schools
are not improvements over the public school system, rather
they merely offer escape from them. If we are serious about
improving the quality of education that African-American
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children are receiving, then we should not compromise our
ideals by settling for less than the crucial elements needed
for achieving those ideals.
The ideal model of an alternative for African-American
children that I have devised looks like the following:
1. It is fully independent of outside funding
and control and has a strong economic compo-
nent within the school which helps to keep it
self-sustaining;
2. It is parent controlled but not necessarily
parent operated;
3. The school tries to maintain a balance between
male and female role models in the teachers
that it hires, most of whom are African-
American (or African), and the principal of
the school is African-American;
4. The philosophical base of the school stems
from the particular experiences of African-
American people--the African heritage and
the American experiences from which ideas
about progressive movement for the group are
developed;
5. The program components and curriculum content
reflect the philosophical base and emphasize
the acquisition of the basic skills in addi-
tion to the teaching of history, culture, and
the immediate and extended communities to
which the students are responsible.
I will address each of these attributes as they exist
or fail to exist in the schools of the study. Again, the
intent is to offer the schools a critical look at their pro-
grams in the hope that they will become even stronger and
more progressive alternative schools for African-American
children.
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Financial Independence and Stability
The primary reason attributed to the short life span of
most of the alternative schools is the lack of financial
stability and the lack of financial independence. Serious
consideration must be given to the type of funding that an
alternative school comes to rely on. Having to charge high
tuitions lessens the school's ability to provide education
to low-income families. Having to rely on foundations,
government funding, or funding from religious institutions
seriously undermines the effort to be fully autonomous and
independent.
In conducting further research on the Federation of
Boston Community Schools, I found one author, a former prin-
cipal of Roxbury Community School, Dr. Doreen Wilkinson, who
was extremely disheartened by the decision of the schools to
federate. She believes that the federation of the schools
was forced on them by the Ford Foundation from whom they
were receiving funding. The Ford Foundation put a great
emphasis on "bigness" and efficiency and saw small neighbor-
hood schools as operations that were destined to die out.1
In her assessment the federation added bureaucracy and
red tape, decreased independence for the three schools, and
took away from the "smallness" and the intimacy of the indi-
vidual schools. 2
As for St. Joseph's and St. Francis de Sales, I found
it disappointing that two schools that are clearly not in
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the business of educating students in accordance with
Catholic religious beliefs have not sought to become fully
autonomous and independent African-American institutions.
If sustained funding from the Archdiocese is the primary
reason for remaining under the auspices of the Catholic
Church, then I believe as a critical observer, that the
schools have fallen short of the quest to achieve
Kujichagulia (self-determination). The schools might have
pursued alternative types of funding in an effort to: (1)
purchase the school building and grounds from the Church
or to secure different facilities; and (2) make the schools
financially stable.
I believe that the strong moral and religious overtones
of the schools, particularly at St. Francis, are possibly a
reflection of the schools' sense of responsibility to the
Catholic Church or to religion in general. The inclusion of
religious people in the Catholic-affiliated schools is some-
thing that has evolved from the schools' transitions from
Catholic to community schools. I believe that the mission
of the schools--to educate African-American (and community)
children, should not be merged with a sense of responsibility
on the part of individuals to make children religious, unless
it is expected by the parents. It is not clear from the
survey instruments that this kind of expectation is presently
held by the parents.
In the spirit of UJAMAA (co-operative economics), one
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method employed by alternative schools to achieve financial
independence has been to incorporate a business to help
sustain the schools financially. In the Bedford-Stuyvesant
section of Brooklyn, the Uhuru Sasa Shule (Freedom Now
School) was developed partly out of the disappointing out-
come of the Ocean Hill-Brownsville community control experi-
ments. The school, an independent school for African-
American children, coexists in an organization called the
EAST, with Black News, an independent newspaper, and with a
political organization of African-American secondary stu-
dents.3 One of the sources of income for the EAST is the
"Black Experience in Sound," which has attracted jazz musi-
cians and community residents. Similarly, in Chicago,
The Institute of Positive Education (IPE) contains a school
which is partially supported by the Third World Press, which
is a part of IPE. 5
In other places, this method has been employed with
varying levels of success. The main point which was high-
lighted as far back as 1789 in the case of the African
School, and which still holds today, is that the greater the
financial dependency on outside groups and institutions, the
less control and autonomy will be maintained by the schools.
Parent Control
The development of alternative schools can partly be
attributed to the poor quality of education in large city
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school systems, and partly because of the lack of parental
control of or impact over those systems. Throughout the
paper, I have suggested that one of the main issues that led
to the creation of alternative schools was that of accounta-
bility. In the alternative schools parents have maintained
the ability to hold teachers and administrators accountable.
I believe that that ability is still critical to the suste-
nance of the alternative schools.
Parent control and parent participation are two differ-
ent things. Control is maintained through the ability of
the parents to hire and fire experts to work in the schools
and who are responsible to the parents. Participation in
such a system, the interaction of parents with the schools
as tutors, class monitors, field trip assistants, etc.,
should be an option available to all parents who can afford
the extended time commitments.
The idea behind the parent board, that of controlling
all aspects of the school program by direct intervention, is
unrealistic in a number of ways. Where it is important for
parents to maintain the overriding control as described
above, most parents lack the expertise needed to operate a
school program. Perhaps with the exception of the Personnel
Committees, the committees warrant (or should warrant) spe-
cific training and experience, such as in the areas of fund
raising and curriculum development. Until parents recognize
that they do not possess all of the skills and expertise
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that are critical to running a school, the committee struc-
tures will probably continue to fall short of their expec-
tations and responsibilities. The parent boards should
exert their control by hiring the kind of expertise that is
necessary to help translate their goals and objectives into
self-sustaining, operative programs.
At St. Francis de Sales the parent board seems to have
transferred much of its delegated authority to the principal.
Reverend Harris is apparently quite effective in his posi-
tion, to which he brings the expertise necessary for sus-
taining the school program. My point is not to suggest that
parent boards be disbanded, but that they should recognize
their limitations, as well as their power to fill in the
gaps with responsible personnel and staff members.
Role Models
From the survey results it is clear that parents and
teachers alike agree with the importance of role models in
shaping the self-image and confidence in students. It is
important for students to have role models from their commu-
nities and/or racial groups in order to guide their develop-
ment. In schools that predominantly serve the needs of
African-American children, and in which parents and teachers
have mentioned the importance of role models, the principals
are perhaps the central or key role models.
Because of the visibility and authority of the
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principals of the alternative schools, efforts should be
made to fill these positions with African-Americans. Of
course this criteria should be combined with those assessing
the ability of candidates to perform the duties and responsi-
bilities incumbent upon a principal. At RCS the principal
is not African-American. While this seems to be of rela-
tively small concern to the people associated with the
school, several persons verbally alluded to the fact that
they would prefer to see an African-American in the position.
St. Francis de Sales went one step further than insuring
that the school have an African-American principal, they
sought to hire a male for the position because of the former
absence of male African-American role models in the school.
The school evolved from one that was predominantly female
run and instructed. They, the parents and teachers, thought
that it was critical to the development of the children that
they see strong African-American male role models in addi-
tion to their female counterparts. I believe that Rev.
Harris is meeting the expectations of the parents, teachers,
and community in this respect. Since his appointment as
principal, he has helped to insure the presence of other male
role models on the teaching staff in order to continue the
process that was begun by hiring him.
Philosophical Base
The philosophical base of an alternative community
school should embody the school's raison d'etre as well as
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its purported mission or goal. It should be clearly under-
stood by all persons connected with the school, including
the students, and should be reflected in all facets of the
school curriculum and program.
A school that predominantly serves the needs of African-
American students should contain in its philosophy a histori-
cal understanding of their African heritage as well as the
U.S. experiences in order to establish meaningful goals and
objectives. In addition to the traditions and achievements
of African societies, the schools must teach the necessary
skills for survival and contributions to the highly technical
and scientifically advanced society that we presently exist
in. The use and reinforcement of the Nguzo Saba by many of
the alternative schools is an attempt to combine these cru-
cial elements of past and present realities. The Principles,
however, can inadvertently become rhetorical slogans when
merely chanted but not practiced.
One of the teachers of St. Joseph's, who has heard the
students mutter: "Why do we have to learn that stuff?," has
suggested that the tenets of the Nguzo Saba be taught prior
to their Swahili translations. In other words, the primary
focus for some teachers has been in teaching the words like
"Kujichagulia,"--which even for most adults is a mouthful--as
opposed to teaching students the meaning of and methods by
which groups achieve self-determination.
I have used the words of the Nguzo Saba several times
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throughout the paper in order to give them more substantive
meanings to the readers. I believe that one of the most
important principles for the schools to work on is NIA
(purpose), because once the purpose, or mission, of the
school is clear, the current aspects of the school become
either meaningful or meaningless with respect to the overall
purpose of the school.
Program Components and Curriculum Content
The program components and curriculum content are per-
haps the most telltale indication of whether or not an
alternative school is really on the right track. According
to my assessments and suggestions in Chapter IV, one could
accurately infer that I feel that the schools are passively
conforming to standards established by the public school
system. These range from standard texts and standard age
level grade assignments to standard holiday and vacation
schedules. I always knew when the schools would be closed
by simply following the public school schedule, even for
insulting holidays for people of color like Columbus Day and
Thanksgiving. It is time that these schools begin to set
standards of their own in accordance with their philosophies,
goals, and objectives.
All hail to Harambee, Family Group, classroom Circles,
and the other special activities that take place in the
schools. I think that these kinds of activities should be
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the norm as opposed to the distinguishing features from
those of the public schools.
One thing that should be safeguarded against is the
adoption of rules and regulations that can be oppressive to
the students. St. Francis de Sales has a fairly strict set
of school rules which are meant to discipline the students.
It is not clear whether a strong emphasis on discipline
facilitates the improvement of academic achievement. I can,
however, understand why discipline would be deemed as an
important outcome of a school program that attempts to pro-
duce students who are more "serious" or perhaps more
"socially acceptable" than their public school counterparts.
In the presence of teachers who believe in them and who make
phone calls to the parents when problems arise, such strict
codes of discipline do not seem necessary. I think that
such rules as disallowing the kindergarten children to talk
during lunch time are overly oppressive and should be re-
evaluated as to their intent and actual effect on the
students.
On the brighter side, I feel that these schools have
the foundations from which to develop truly progressive aca-
demic programs for African-American children. In order to
move from where they are to where I think that they should
be, they need to: (1) decide whether in fact they accept my
analysis of what changes need to be made; and (2) if ac-
cepted, the schools need to initiate a series of discussions
142
and planning sessions in order to start the process of
change. Roxbury Community School is one step ahead of the
others in this regard, but it is never too late for St.
Joseph's and St. Francis de Sales to follow suit.
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Notes - Chapter V
1. Doreen Wilkinson, Community Schools: Education for
Change (Boston: National Association of Independent Schools,
November 1973), p. 31.
2. Ibid.
3. Madeleine Coleman, ed., Black Children Just Keep On
Growing: Alternative Curriculum Models for Your Black
Children (Washington, D.C.: Black Child Development Insti-
tute, Inc., 1977), p. 35.
4. Ibid., p. 36.
5. Haki Madhubuti, Publisher Third World Press, Lecture
delivered at Smith College, Northampton, Massachusetts.
Spring 1979.
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APPENDIX A
Interviews with Principals of Alternative
Schools in Boston
Organization
1. How and when was the school founded? Who were the prin-
cipal actors?
2. Who now runs the school? A board of directors? Parents?
How are they chosen or appointed? How long is their
term of office? How often do they meet? What types of
decisions are they responsible for? Which ones are you
responsible for?
3. How is the school funded? If tuition is charged, how
much is it?
Ideology and Program Content
4. What are the overarching ideologies, goals and princi-
ples which govern the school?
5. What are the daily (or weekly) activities? How do they
compare and contrast to those offered by the public
schools?
Profile of Staff and Teachers
6. How many teachers (and aides if any) work for the school?
Who selects them, and on what criteria are they selected?
Without stereotyping are there any general qualities or
similarities that your teachers and staff possess?
7. What are the average salaries and how do they compare
with those offered by the public schools?
Parent and Student Profile
8. Who are the recipients of the school program? On what
basis are they selected? Would you say that you serve
one particular income group more so than other income
groups?
9. If your school is not parent run what is the level of
parent participation in the school? How often is contact
made with them?
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Satisfaction
10. How successful do you feel that the school has been in
terms of meeting its goals and objectives?
11. What changes or improvements do you think could be made?
What are the main roadblocks which keep changes from
occurring?
12. What do you see as the future role of your school and
this type of school in general? In particular, do you
think that it will continue to predominantly serve
Black families or not? Do you have any other thoughts
on this?
13. Schools such as this can only serve a limited number of
families. In light of this would you prefer to see more
private alternatives created to serve Black (and
Hispanic) families, or the public drastically changed
so that they accomplished what this school accomplishes?
14. Do you have any further comments, and do you think that
there are some important issues that have not been
addressed by my questions?
Note: Responses included in text.
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APPENDIX B
Teacher Questionnaire and Responses
1. Are you a teacher or class assistant, and what grade(s)
do you teach or assist? Are you responsible for a
special subject?
2. What is your educational background? How long have
you been teaching and where? How long have you been
at this school?
3. Why did you decide to teach at this kind of school--as
opposed to other options for teaching?
4. Are you making a great financial sacrifice by working
here as opposed to working in the public school system?
If so, what compensates for the low salary?
5. What are the primary goal and objectives of this school?
6. How would you rank the school's success in meeting
these goals and objectives?
7. How would you rank your own level of satisfaction in
terms of it being a viable alternative for educating
Black children?
8. How significant do you think parent input is into the
educational content and policies of the school?
9. On the average, how often do you meet with the parents?
10. Do you think that this school program could be appropri-
ate for a more diverse group of children? By diverse,
I mean children of different racial and cultural groups.
11. If so, what kind of structural changes would have to be
made, i.e., in the cultural parts of the program, etc.?
12. What do you see as the major pitfalls or weaknesses of
this school program?
13. What do you see as the major strengths of this school
program?
14. How do these compare to, and what do you see as the major
strengths and weaknesses of the public school?
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15. What are your impressions about the voucher system as a
way of increasing educational options for all children?
Hypothetically, how do you think the voucher system
would impact on Black and minority communities (of
Boston, or the U.S. in general)?
16. Would you prefer to see more independent schools created
to educate Black children, or the public schools changed
to accomplish what this school is doing? Why? Please
elaborate.
17. Do you have any further comments, and do you think that
there are some important issues that have not been
addressed by my questions? Please elaborate.
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Responses to Teacher Questionnaires
Question 1. Are you a teacher or class assistant, and what
grade(s) do you teach or assist? Are you re-
sponsible for a special subject?
Responses:
St. Joseph's Community School
Grade 1 - Self-contained classroom.
Grade 2 - Self-contained classroom plus teaches Umharic
and Swahili to grades 1 and 2.
Grade 3 - Self-contained classroom.
Grade 4 - Self-contained classroom.
Grades 5-8 - Science, grade 8 reading, grade 7 language
arts, and physical education grade 6.
Grades 5-8 - History.
Grade 7 - Math.
Grades 5-6 - Language arts and reading.
St. Francis de Sales Community School
Grades 1-4.
Grades 1-2 - Language arts and math.
Grade 3 - Self-contained classroom.
Grade 4 - Self-contained classroom, plus teaches music to
students in grades 102.
Grades 5-8 - Language arts. With another teacher I teach
art and music to 5-8 also. I teach Bible to one
class.
Grades 5-8 - Reading.
Grades 5-8.
Grades 5-8 - Math.
Grades 1-6 - Title I teacher
Roxbury Community School
Grades K and 1.
Grade 1 - Self-contained classroom (all subjects).
Grades 1-2 - Self-contained classroom.
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Title I reading all grades.
Student Intern Grades 3-4.
Grades 3-4 - Self-contained classroom.
Question 2. What is your educational background? How long
have you been teaching and where? How long have
you been at this school?*
Responses
St. Joseph's Community School
- B.S. in elementary education; have done substitute teaching
for three months in public school system of Boston; first
year at St. Joseph's.
- B.S. Fontbonne College, St. Louis, Missouri; M.E. University
of Hawaii, Honolulu, Hawaii; teacher for thirty years in
Georgia, Hawaii, Missouri, and Massachusetts.
- B.A. from Boston College in Urban Education; St. Joseph's
for three years; taught for three years in Cambridge.
- B.A. U. Mass. in Education; eighth year teaching; second
year at St. Joseph's.
- B.S. in Anthropology and Sociology; M.A. in cross-cultural
child development and elementary education; first year at
St. Joseph's.
- B.S. Elementary education; one year as substitute for
inner-city public school; 1.5 years early childhood
Roxbury.
- B.A. History U. Mass.; six years teaching; four years at
St. John's; one year at St. Anthony's and one year at St.
Joseph's.
- High school diploma; second year teaching at St. Joseph's.
St. Francis de Sales Community School
- Teaching for one year, four months.
*In order to insure full anonymity, responses are not given
in grade order.
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- B.A. Elementary education; M.Ph.; fifteen years in educa-
tion in New York State and Roxbury, Massachusetts; fifth
year full-time at St. Francis.
- B.S. Education Emerson College; taught as substitute
teacher in Boston public schools for two years; forked
for Thompson Island Education Center for two years--
simultaneously, this is the second year at St. Francis.
- B.A. English, Boston College; first year teaching.
- B.A. Elementary education; tenth year teaching; first year
at St. Francis de Sales.
- B.S. Education, Boston State; substituted for three years
on the South Shore; four years at St. Francis de Sales.
- B.A. Northeastern; two years teaching at St. Francis de
Sales.
- B.A. Music.
- Teacher in Title I Program for fourteen years.
- B.A. History, U. Mass. Amherst; substitute teacher for 1
year; first year at St. Francis de Sales.
Roxbury Community School
- One of founders of Roxbury Community School; has been
teaching here for eighteen years; worked as tutor in com-
munity prior to teaching.
- M.A.; teaching seven years; third year at this school; pre-
viously was in day-care.
- Seven years teaching in total; started out as Title I
teacher for three.5 years; taught as community teacher
for 2.5 years; first year as head teacher.
- Presently enrolled at Roxbury Community College in Early
Choldhood education; fourth year here at Roxbury.
- Teacher aide in early childhood programs, kdg classroom,
Library and Jr. High; returned to school for degree and
finished six years ago; has worked at RCS for six years.
- Student tutor; presently attending Brandeis University;
formerly worked as peer-tutor in Washington, D.C.
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Question 3. Why did you decide to reach at this kind of
school--as opposed to other options for teaching?
Responses
St. Joseph's Community School
- I worked for 4 years at St. John's before it closed. I
liked the program of the Cluster schools and chose to
return after a one year absence at another parochial school.
- I believe in quality education and alternative schools. I
believe in community schools and chose to teach in a school
wherein an indigenous group of concerned parents who care
about the development of human potential and the liberation
of the human spirit--control the learning environment,
curriculum, and process of the education of their children.
- I was just beginning to teach when I came to St. Joseph's.
I liked the philosophy, values, and the freedom to be inno-
vative. I have an interest in teaching Black children as
I am concerned about their development, characters, values,
etc.
- I came partly because there are few openings; mostly be-
cause I felt the "cooperative efforts" between parents and
teachers is what I feel is essential to a good education
for children. In addition, I thought that the public
schools would stifle me.
- I wanted to teach Third World students. I heard that this
school was having difficulty securing teachers.
- It happened by accident. A teacher that I knew told me
that her school was looking for teachers. I found out
about the nature of the school program and liked it.
- I liked the small class size.
- I had no other options.
St. Francis de Sales Community School
- No comment.
*In order to keep responses anonymous--responses are not in
grade order.
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- It is rewarding in many ways to teach in a Black school.
- The children are the main concern here and I don't have to
be involved in the political situation of the public
schools.
- This school has a definite purpose and is committed to the
idea that Black children can and will achieve academic
progress and social unity.
- I wanted to teach in a school that recognized the extreme
necessity of meeting the total needs of a child--spiritual,
mental, and physical. This school affords me the oppor-
tunity to relate the role God has in the lives of the
students.
- I had limited options due to the lack of teaching certifi-
cation. I heard of the job opening and took it.
- It was the first job offered--no serious considerations
were made to the type of school it was.
- I wanted to work with "inner-city" children in order to
insure quality education for them. I agree with the major
aspects of the philosophy.
- No comment.
- I liked the small classes, family atmosphere, and the
emphasis on quality education.
Roxbury Community School
- My decision was made by the Title I Department of the
Boston public schools. I am in reading and math (remedial)
instruction. I chose to stay at RCS to become more pro-
ficient in reading rather than changing sites.
- My options were limited because of the lack of a degree.
I am committed to the immediate community of Africans.
- I was attracted to the small class size, and the freedom
to design, and implement own curriculum.
- I am a freshman in college and chose to come here to work
as a class assistant. Also, I had never been exposed to
the ghetto before, and I felt that I would be doing more
good here than if I were working in an affluent suburb.
- The fact that RCS is a community school was at first
totally unrelated to the fact that I came here.
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- I helped to create this school because we saw the need for
a school that addressed the needs of students of the commu-
nity. It was also in reaction to the poor job that the
public school was doing. This school has turned into a
"caring" organization. The teachers care about the stu-
dents as well as about each other. Everyone cares and
shares with each other. A high level of respect exists
between the people that work here and are committed to
the school.
Question 4. Are you making a great financial sacrifice by
working here as opposed to working in the public
school system? If so, what compensates for the
low salary?
Responses
St. Joseph's Community School
- Yes, I am making a financial sacrifice. I thought that
the "co-operative" effort within the school would compen-
sate for the low salary.
- Since I am a Catholic Sister, salary is not an issue. My
community, the Sisters of St. Joseph of Carondelet, and
the Archdiocese of Boston, give a stipend to Sisters who
are educators.
- No.
- Yes, I have three kids, and am a single parent, but the
alimony payments help me to make ends meet.
- Yes, but I find it rewarding to work with Third World
students.
- Yes, but the small class size, and the caring staff help
to compensate for the low salary.
- Yes, but I am working two jobs.
- Yes, but I like the job.
St. Francis de Sales Community School
- No comments.
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- Yes, my stipend presently is about $6500 and in the Boston
public schools I could be making approximately $20,000.
The success of the children helps to compensate for the
low salary.
- It is not too serious a sacrifice. I am making almost
absurd salary, but no one can honestly consider teaching
without realizing that pay will be an important factor.
Where the pay is high in the city schools, there are no
openings. The sacrifice of teaching comes way over any
sort of payment in the case. I get angry though when I
think of the efforts and education that are not honored
anyway in the teaching profession.
- Yes, there is a lot of job satisfaction on a day-to-day
basis. There is strong support from the administration and
camaraderie among the teachers. Classes are small.
Teachers see students for different subjects (the major
subject and art, music, and/or gym/family group, etc.)
- Yes, I share an apartment. I carefully budget my money,
not buying extravagant items. I pray and trust Jesus to
enable me to spend wisely and help me to cover my expenses.
- Yes, after four years service and a Master's degree, I am
making $3000 less than my wife in her first year teaching
in Weymouth 8 years ago. The dedication of the adminis-
tration, many of the teachers, and parents helps to compen-
sate (and a very devoted wife).
- Yes, because of the school's financial situation we cannot
afford to pay our teachers as much as other schools. I
pray a lot!
- Yes, but our Black children compensate for the low salary.
- No comment.
- I am single, so even though I could make more money else
where the money is not that important. The satisfaction
comes in knowing that I am able to reach students who might
have been unreachable in the cold milieu of the public
schools.
Roxbury Community School
- Yes, the class size, and freedom to design and implement
my own curriculum helps to compensate for the low wages.
- Yes, but I recognize the need for a school of the type
(predominantly Black). The kids need open space to grow.
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- No.
- Not applicable (Title I is paid by the Boston public
schools).
- For me, there is no salary at all. I am a freebee! It
costs me $4.50 every time I come to the school (transpor-
tation). However, I feel that I'm helping the kids to
learn to see what a guy from my walk of life is like. And,
I know that I am learning to teach, I'm learning what their
life is like, and I'm coming to respect and love the third
and fourth grade class (Ms. Ware's class).
- Yes, the salary is not worth anything, but this school
has turned into a caring organization. Everyone cares
about each other and shares with each other.
Question 5. What are the primary goals and objectives of this
school?
Responses
St. Joseph's Community School
- 1. Identify (self, family, community, and humanity)
2. Development of academic skills
3. Development of individual as a cooperative social being.
4. The ability to think for one's self.
5. Development of self-discipline.
6. Political consciousness of revolution and third world
causes, and development of philosophy of life.
- The primary goals are to teach the students the Nguzo Saba
and provide them with a strong educational background in
the basics. In general, we want to give them a strong
sense of self and culture before entering the White man's
world where the sense of self is not reinforced.
- To instill in our children a positive self-image; to edu-
cate them as well as we can; to offer them a non-traditional
education. Some kids who came from the public schools and
now attend this school were formerly feeling no sense of
accomplishment.
- To give the children that attend, the best education that
they can get, plus a strong foundation in their Black
heritage.
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- The goals and objectives of St. Joseph's Community School
are embodied in the Nguzo Saba. "We at St. JCS are bro-
thers and sisters, daughters and sons, parents and
teachers, brought together by a common desire, a communal
goal, that of learning and working to exchange ideas, ex-
periences, knowledge, and skills: learning to work with
one another. In a communal endeavor such as ours, people
learn to share responsibilities.
In all of this we affirm our belief in the ability of
Black people, to carve their own destinies, recognizing
that that process enables failures and setbacks that pro-
vide material for growth. We refuse to let our children
become the product of a colonized consciousness and push
forward for the group independence that will insure our
liberation." taken from School Philosophy.
- To instill pride in self and race, and to increase learn-
ing skills.
- To develop the whole child--academics plus positive self-
image and strong sense of identity. Cultural background
is stressed.
- To provide an alternative to the public schools in a Black
perspective.
Roxbury Community School
- I am told (student assistant) that RCS exists to provide
an "alternative" learning environment. I don't really
know what the original option was like, but these kids get
amazing quantities of individual attention.
- We understand that in the public schools all of their needs
would not be met. We are small in size and provide a
family relationship by caring, being more sensitive, using
parent support, as well as staff more. We are totally com-
mitted to the child's education.
- The main goal is to give our community children a good
education, a sense of identity, pride in themselves, and
role models of positive men and women.
- To provide a decent education for the kids who attend; open
education in a family type setting.
- A small class size which permits individualized attention;
multi-cultural curriculum.
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St. Francis de Sales Community School
- To provide a high quality of education for Black children
in Roxbury, the South End, Dorchester, Mattapan, and
Jamaica Plain.
- No comment.
- To educate our Black children to the finish and to get the
best that we can for them so that they may become leading
citizens and outstanding human beings.
- To teach the total child.
- They are contained in the Nguzo Saba (Seven Principles).
The emphasis is on cooperation, excellence, self-reliance,
self-sufficiency, and the extended family.
- 1. We seek to provide students in this community with a
good education so that they may develop as strong Black
contributors to society.
2. We seek to provide students with strong Black leader-
ship.
- The goals and objectives are to provide the students with
the skills they need to continue their education, to make
them aware of their heritage, and community through their
education, to develop their potential, and to do this in
a structured, supportive, academically traditional--socially
progressive atmosphere.
- To strengthen character through a sound academic founda-
tion with the hope that all students will continue through
the ropes of education to the highest.
- (a) A quality education for Black children, (b) Black
leadership and decision making involvement of parents, (c)
Black role models for the students, (d) a Christian atmos-
phere that prevails.
- To provide community children with the best possible educa-
tion.
Question 6. How would you rank the school's success in meet-
ing these goals and objectives?
Question 7. How would you rank your own level of satisfac-
tion in terms of it being a viable alternative
for educating Black children?
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Responses
St. Joseph's Community School
6. successful
extremely successful
successful
successful
unsuccessful
successful
successful
successful
Tally:
successful
unsuccessful
extremely
St. Francis de Sales
6
1
1
7. extremely satisfied
extremely satisfied
satisfied
satisfied
unsatisfied
satisfied
satisfied
satisfied
unsatisfied
satisfied
extremely
1
5
2
Community School
6. successful
successful
successful
successful
extremely successful
successful
extremely successful
successful
successful
successful
7. extremely satisfied
extremely satisfied
satisfied/unsatisfied
extremely satisfied
extremely satisfied
satisfied
extremely satisfied
satisfied
extremely satisfied
extremely satisfied
Tally:
successful
extremely
8
2
unsatisfied
satisfied
extremely
.5
2.5
7
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Roxbury Community School
6. successful
extremely successful
successful
successful
successful
no comment
7. satisfied
extremely satisfied
unsatisfied
satisfied
extremely satisfied
satisfied
Tally:
successful
extremely
no comment
4
1
1
unsatisfied
satisfied
extremely
1
3
2
Question 8. How significant
the educational
school?
do you think parent input is into
content and policies of the
Responses
St. Joseph's Community School
Significant
Significant
Extremely significant
Extremely significant
Tally: Insignificant
Significant
Extremely
Not sure
Significant
Significant
Significant
St. Francis de Sales Community School
Extremely significant
Significant
Significant
Extremely significant
Significant
Insignificant
Extremely significant
Significant
Significant
Significant
Tally: Insignificant
Significant
Extremely
0
5
2
1
6
3
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Roxbury Community School
Significant Tally: Significant 4
Significant Extremely 2
Extremely significant
Extremely significant
Significant
Significant
Question 9. On the average, how often do you meet with the
parents?
Responses
St. Joseph's Community School
- Once a week for some parents; once every two months for
all parents.
- Four reports per year; parent meetings every three weeks;
plus phone calls, and personal contact.
- Four times per year.
- Not often enough. This teacher usually calls home to the
parents.
- Three evaluations are required where the parents come in
to discuss them with the teachers. Also, whenever there
is a real need, this teacher contacts the parents by phone.
- Four evaluations; plus personal phone calls and meetings.
- At least once per week I see a parent.
- We have parent board meetings every three weeks. Some
years we have met with parents monthly. Since the school's
inception parents come in for parent/teacher evaluations
concerning children four times per year.
St. Francis de Sales Community School
- Whenever needed; it depends on the child and the parents.
- As a total group--monthly. I see or talk with many parents
daily.
There times per year.
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- Quarterly when report cards are given; informally with
some on occasion when they stop by the school.
- Once per month.
- Evaluations four times per year; certain parents once or
twice per month.
- I usually see each parent at least once a week.
- On a monthly basis.
- I am available at any time yet most parents I only see at
report card time. Time would not permit meeting every
parent more than once a month at optimum.
Roxbury Community School
- All parents--four to five times per year; many parents--
weekly.
- It goes on continually; some times once or twice per week;
plus we have progress report meetings every three months.
- Three times per year and on special occasions.
- Twice per year, and I make calls for disciplinary reasons.
- Student intern said that he never meets with parents.
Question 10.
Question 11.
Do you think that this school program could be
appropriate for a more diverse group of chil-
dren? By diverse, I mean children of different
racial and cultural groups.
If so, what kind of structural changes would
have to be made, i.e., in the cultural parts of
the program, etc.?
Responses
St. Joseph's Community School
11. You would have to change philosophy of the school.
- Yes. (No comment)
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- Yes. (No comment)
11. Inculcation of each indigenous group--the staff is
already integrated--we already teach respect for
individuals--pride on one's self--be inclusive of
all who come.
- Yes. But the school should continue to cater to third
world students.
11. (No comment)
- No. Because it stresses the teaching of a Black value
system.
11. The teaching of the Nguzo Saba would have to be
changed and applied to all people. The philosophy
of cooperative efforts is very applicable.
- Yes. (No comment)
11. (No comment)
- Yes. Staff would have to reflect the student body diver-
sity. School should meet the needs of the children as
opposed to being the other way around.
11. The curriculum would also have to change.
- Yes. (No comment)
11. The program would have to change to fit the cul-
tural needs.
Tally: Yes 6
No 1
St. Francis de Sales Community School
- Yes. This teacher strongly supports social intercourse
between people of different ethnic, social, and economic
backgrounds.
11. The school would have to de-emphasize its Black
leadership development. Personally he prefers the
present arrangement.
- Yes. (No comment)
11. More rounded history background.
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- Yes. (No comment)
11. (No comment)
- (No response)
11. This would be a difficult adaptation. Students are
taught the cultures of many different people.
Structurally having a more diverse group would pre-
sent problems.
- Yes. (No comment)
11. No changes would be needed if the students were
from the majority culture. If they were from a
minority culture we would need to incorporate some
essential units.
- Yes. (No comment)
11. Our emphasis could not be on African heritage
solely but just about everything that we do could
be adapted for use with children of different
backgrounds.
- Yes. (No comment)
11. The school uses the Nguzo Saba and the Black cul-
tural emphasis is strong. I feel they should
remain so, but it would be difficult to enforce
the principles unless they encompassed all groups.
They certainly are applicable to all.
- Yes. Definitely, it would broaden their educational oppor-
tunity.
11. I don't see why any changes would have to be made.
- Yes. (No comment)
11. (No comment)
Tally: Yes 6
No 1
Roxbury Community School
- Yes. Because of the extended family--we are one of many,
belonging to a family unit here.
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11. To handle a more diverse group of children a
change in awareness of cultural differences and
sharing is necessary.
- Yes. (No comment)
11. (No comment)
- Yes. It could be quite beneficial. There would be
Chinese, Whites, Blacks, Puerto Ricans . . . at the begin-
ning.
11. We would have to strengthen the curriculum around
the needs of multi-ethnic students.
- Yes. Absolutely, the more diverse the better.
11. Black history month would have to be minority
history month. Students could share their back-
grounds with each other. I hadn't really thought
much about the idea.
- Yes. (No comment)
11. Very little changes would have to be made.
Tally: Yes 5
No 0
Question 12. What do you see as the major pitfalls or weak-
nesses of this school program?
Responses
St. Joseph's Community School
- Sometimes schools of this sort settle for less than they
should in terms of standards and qualified teachers be-
cause of the lack of money. Not enough individual atten-
tion is paid to the students. There are no "extras" like
provisions for learning disabled. This teacher fears that
some children are just being pushed through from grade to
grade even if their academics are not up to par.
- The school needs science and history materials as well as
a library. It also needs a prepared curriculum which the
teachers can follow.
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- There needs to be a re-evaluation of the total parental
participation. The diversity of parental concerns and
educational interests is a major weakness of the school.
- We have not had continuity of principalship or staffing.
The curriculum is not set. Money is always a big problem.
- Related information is not part of the formal curriculum.
- Salaries are not high enough to keep people here long
enough.
- Financial problems; not enough equipment. The staff would
be a lot happier if it were paid higher salaries.
Roxbury Community School
- Interpersonal relationships; communication; stress. Like
most jobs, we bring to them our personalities and sometimes
we over react--we are very close though in spite of it all.
- Lack of organization hinders the development of the educa-
tional program; the program is "helter skelter."
- Policy and procedures need to be tightened up; the adminis-
tration is weak.
- The reliance of poorly thought-out workbooks; the glass-
filled school yard; the assistant teachers lack real
knowledge.
- The school does not necessarily help kids to learn to deal
with the "outside world." The school is short on extra-
curricular activities--like: music, gym, etc. . . .
- More parental input is needed in order to keep the school
going, plus, the parents who have been consistent get
burned out.
St. Francis de Sales Community School
- Lack of capital; limited resources in terms of books and
extracurricular activities. Teachers have to double up as
physical ed. teachers, music, art, and religious teachers
in addition to the regular classes. Plus the kids are not
given the opportunity of health, shop, home economics
courses or after school program.
- No comment.
172
- No comment.
- No comment.
- Not enough time to accomplish our goals. Few parents or
specialists to give the teachers more planning time.
- Lack of finances to provide extra materials and programs;
small facilities.
- One weakness is that there seems to be a good amount of
teacher turnover from one year to the next, which is prob-
ably due to financial reasons.
- The administration is a weakness.
- Financial dependence; inadequate salaries for the teachers;
insufficient monies for all of the things we want to do.
- None.
Question 13. What do you see as the major strengths of this
school program?
Responses
St. Joseph's Community School
- The school does not stress the traditional curricula be-
cause the students are Black. The school has been success-
ful in its inclusion of women and Blacks on the teaching
staff. There is a lot more caring here than in the public
school. Teachers deal with the whole child and know the
families. Children with special needs are given as much
attention as possible. The kids feel more positive about
themselves. There is a good curriculum.
- The school has all of the potential to be a good school in
the future with a lot of hard work on the part of parents
and teachers alike. The family atmosphere is very posi-
tive. The school should be used as a place to organize
the community around important issues.
- The philosophy and goals have tremendous potential.
- The family spirit; small classes; individual care and
instruction; high expectation levels are set; Nguzo Saba
and its internalization; parent participation; Black
leadership; concerned teachers.
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- The students are instilled with a sense of pride about
their culture.
- The school's ability to bring parents and school together
as one; teachers' ability to relate to each child; materi-
als (instructional); teachers care about each child.
- The school provides an alternative to the public schools
from a Black perspective.
Roxbury Community School
- The diversity of persons on the staff; parents will support
you; the school is family centered even down to the chef!
- Teachers are really concerned and dedicated.
- Parental input and involvement is both a strength and a
weakness. The open education is a strength for some kids.
- Individual atttention; dedication to an ideal education;
and the obvious affection of the students for the teachers,
often it only goes the other way.
- Small class size permits individualized attention. The
multi-cultural curriculum is also a strength.
- People here help each other to find themselves; students
and teachers alike. Also there is an extended commitment
to the school in that once people come through (as students
and teachers) they tend to stay in touch. It is hard to
break away when you really care.
St. Francis de Sales Community School
- The administration and teachers are both concerned about
each student as an individual. The majority of the parents
do care. The majority of the students have some under-
standing of the urgency of a good education.
- No comment.
- Developing and preserving Black heritage.
- No comment.
- A freeness from racial tension. There is a reason for all
actions even when disciplining a child--that shows that you
love him enough to be firm and to expect his best work.
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- Small class size; dedicated teachers; and strong concerned
administrators.
- The administrators, many of the parents, and most of the
teachers are highly committed to the school and the stu-
dents. Generally, the support from the administration is
a major strength. Also, a centralized administration is
a positive force in the school.
- The general concern of the teachers and parents and other
educators involved to help the students grow to their
greatest potential.
- The school environment and school-family atmosphere make
this school a delightful place to be. The children have a
warm, inviting, positive environment in which to learn.
Their culture, history, and total development are posi-
tively proclaimed, and they are challenged to excel.
- The school provides more personal contact between students
and teachers. There's more contact with parents.
Question 14. How do these compare to, and what do you see as
the major strengths and weaknesses of the pub-
lic school?
Responses
St. Joseph's Community School
- The public schools have the money to get better educated
teachers. More learning is needed on the teachers' part,
perhaps workshops could be held. On the negative side in
the P.S. there is a lot less caring. Teachers do not deal
with the "whole" child. Kids are not made to feel politive
about themselves.
- It is very difficult to come up with the strengths of the
P.S. If any, it would be some of the teachers. The weak-
nesses are numerous--high level administration; the curric-
ulum; and the financial situation. The curriculum, I feel,
is the biggest pitfall.
- I have not taught in the P.S. so my judgment would be made
from reading or hearsay.
- No comment.
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- In the P.S. the teachers do not care about the children as
individuals. The program is too highly structured. Class-
rooms are too crowded, and it is hard to establish contact.
- "Zoos." This teacher worked as an aid in the P.S. for one
year, which happened to be the first year of court ordered
busing.
Roxbury Community School
- In the public schools you are not allowed to express your
individualism. If you are different it is not always re-
warding. In the P.S. most teachers become apathetic.
Blacks are often non-classroom assignments. Also neither
the teachers or students are given a choice in planning
the curriculum.
- In the P.S. there is a lack of sincere, dedicated teachers,
lack of parental involvement. The children need more home
discipline. In general they provide a poor learning en-
vironment.
- In the P.S. there is a lack of parental involvement. The
P.S. has a good modified curriculum although it is not
always implemented.
- Can't really answer.
- The weaknesses lie in the large class size, and the lack
of a multi-cultural emphasis. The strengths: the P.S.
help kids to learn to deal with the outside world, and
some of the schools have good resources.
- Public schools do not have the warmth in them that this
school does.
St. Francis de Sales Community School
- The major weaknesses are school boards and committees and
political organizations who are more concerned with the
aggrandizement of their members and not the requirements
of its students. The influence of big labor on the teacher
unions is also a weakness. I have met too many teachers
who are worried about fattening up their wallets as opposed
to providing first rate instruction. Finally, the P.S.
system rewards the "good ole boys" and penalize people of
merit and creativity. If you do not rock the boat, a nice
administrative position will open up somewhere.
- No comment.
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- Weaknesses of the P.S.: School administration; school
policies are in many cases--bad; teachers and parental
concerns are different.
- No comment.
- I think that many parents automatically assume that school
is the enemy and that their child's lack of progress is
the school's fault. This may be true in many cases in the
politicized Boston school system. I am sure that the P.S.
have the manpower and facilities for superior instruction
in P.E., music, and art. Whether it is humanistic in its
development of the total child, I can not prove.
- P.S.: large class size; too many undedicated teachers;
and uncommitted administrators.
- The P.S. are often part of sprawling systems--lots of
facilities, but not much in the way of a consistent philos-
ophy. Teachers, administrators, parents, and students are
tangled in various bureaucracies.
- No comment.
- There is no beginning platform from which to even begin a
comparison.
- No comment.
Question 15. What are your impressions about the voucher
system as a way of increasing educational op-
tions for all children? Hypothetically, how do
you think the voucher system would impact on
Black and minority communities (of Boston, or
of the U.S. in general)?
Responses
St. Joseph's Community School
- This is very questionable. If used equally by all people,
there is a potential for giving children a more individual-
ized education. But, most likely, those of high-middle-
economic standing will simply use this to send their chil-
dren to selective private schools. Those of the lower-
class (economically) would need this money simply to live.
Thus it would only continue to uphold a system in which
some get good educations and most do not. Unless society
changes, the voucher system would be devastating to the
education that our country's young would be receiving.
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- I do not know enough about the voucher system to make a
statement. There are many political and philosophical
implications involved.
Roxbury Community School
- I do not like the voucher system. It's too impersonal.
I think that everyone's entitled to an education. Some
will benefit, while others will not.
- The voucher system could possibly help a school such as
this one.
- Freedom of choice could improve options. Overall, the
voucher system could be quite beneficial in this state.
- Sorry, I'm uninformed.
St. Francis de Sales Community School
- If the voucher system does not involve expanding the bu-
reaucracy, it might be worthwhile. Otherwise, my opinion
is that it would create a sizeable number of well-fed,
well-clad college bureaucrats. Hopefully, it won't in-
volve spending 90% of the alloted funds for administration
and 10% for the services. I do think that public education
will be drastically altered in the coming years.
- Not sure.
- I believe that with the voucher system, more people would
send their children to private schools.
- I feel that the voucher system would defeat its purpose.
Instead of determining a child's needs, a parent might
pull the child out and try another school at the first
sign of failure.
- I am not familiar with the voucher system.
- My first impressions are positive.
- I don't know much about it.
- I think that the voucher system would be a tremendous help
in increasing educational options for children. Parents
could then support the system that educated their
child(ren).
No comment.
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Question 16. Would you prefer to see more independent schools
created to educate Black children, or the public
schools changed to accomplish what this school
is doing? Why? Please elaborate.
St. Joseph's Community School
- Public schools should be changed drastically, and indepen-
dent schools should be available also.
- I would prefer to see more independent school created.
- There is no reason why the P.S. can not incorporate a more
cross-cultural attitude into the curriculum. Yet, this
would mean "totally" changing the public schools. Private
schools have their benefits, yet are costly.
- It seems to me from what I know, that the public schools
will ultimately end up in self-destruction. I would like
to continue to dream dreams that education would be free
and equal for all--independent schools are expensive and
eliminate the masses who can not afford them. To me the
public schools seem immersed in chaos, corruption, and
confusion--it will take a miracle to get the school com-
mittee, teachers, etc., involved in a revolutionary
struggle towards real education.
- I would like to see public schools diversify their curric-
ulum, to incorporate the backgrounds of other cultures.
- Both, public schools should change drastically in order to
accommodate a more diverse group of students. Classes are
just too large.
- Both
Roxbury Community School
- I would like to see more independent schools. The public
schools have been in the process of change since the early
sixties, how long can we wait?
- We need more independent schools because of the conditions
of the P.S.: racism, politics, etc.
- Would like more independent schools, public schools will
not change that drastically. We need to give Black stu-
dents a sense of pride in themselves, and self confidence--
their relatives have made significant contributions.
179
- The public schools should be doing what the private schools
do out of desperation. Every human being deserves to be
educated. Until they get that, they don t stand a chance.
If the purpose of the government is to serve the people,
then the very first service should be education.
- Independent schools are a necessary alternative, as I doubt
that the P.S. could be changed to accomplish these goals
at this time.
St. Francis de Sales Community School
- Yes, would like to see more independent schools created
since my inclination at this time is to de-centralize edu-
cation and bring back community involvement.
- No comment.
- Both is necessary. The country needs a combination of the
two.
- Public schools can not be changed enough to compare to the
quality of education of personal care and love that each
child receives in the independent school atmosphere. The
classes are small, and the teachers are not here just for
the money.
- I don't believe in segregation no matter what the educa-
tional value. The purpose of this school evolved from the
fact that public schools only believe that Blacks were
slaves, are entertainers or exist solely during Black
History month. Until the P.S. change this attitude,
schools like this one must exist.
- I would like to see more independent schools because I
don't believe that the P.S. can effectively change to meet
the needs of Black children. They are too politically
controlled causing monies to be given to bureaucrats,
teachers, to be poorly motivated and students neglected.
- I would like to see more independent schools created as
the wish to see the public schools changed seems genera-
tions down the road. Perhaps, that would get the public
school system in better shape faster.
- No comment.
- I would like to see more independent schools created if
finances are not a problem. Changing the public school
system is a monumental task and little has been accom-
plished since its inception.
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- Independent schools--in many cases the public schools
overlook the individual needs of the individual students.
Too often students are caught up in the many negative
phases of what education is actually supposed to do.
Question 17. Do you have any further comments, and do you
think that there are some important issues that
have not been addressed by my questions?
Please elaborate.
Responses
St. Joseph's Community School
- The future of these schools is shaky, and does not allow
for security. Parents and teachers are financially sup-
portive of the school to the extent of contributing a
large portion of their incomes to the school. Next year
tuition is being raised $100, which will make some parents
decide to leave the school, and they will be replaced with
new ones. In general, fund-raising needs to be strength-
ened.
- We need to teach kids about role models other than those
provided by the media. This is one of the important func-
tions of this school.
- There are no questions asking the teacher's educational
view point, or feelings about working in a private school
with a demanding philosophy. This is an important factor
in education--are there committed teachers, and what needs
to be considered regarding teacher's compensation?
- Good luck! Being a White teacher in a Black school, I
don't know how valuable my observations are. However, I
hope you are successful and if I can be of any further
assistance, let me know.
Roxbury Community School
I think that the schools in the present situation, it is
important for minority communities to be supportive and
play an increasing role in their children's education
since we encompass the largest percentage of the popula-
tion.in the schools.
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This school needs strong policies and procedures; adequate
funding sources as the school has been forced to hire in-
adequate people because of funding; individuals with strong
backgrounds in proposal writing; it needs to build a solid
foundation by using community resources; it should tie in
with big funding sources, corporations, etc.; finally,
there should be concrete strategies for evaluating the
program.
This is a very thorough questionnaire. You picked a fan-
tastic subject for your thesis. This is where the ques-
tions are in 1981.
St. Francis de Sales Community School
- I have a very negative attitude towards public schools.
The classes are too large and impersonal. So therefore I
don't think it is fair to them (PS) to use my opinion in
this comparison. I don't think that this level of educa-
tion will ever be found in P.S.
- One of the major positive issues that might have been ad-
dressed, in light of your area of study is the impact that
a school like this can have on a community within a city.
People must pull together to make something like this
work, and if those people are a neighborhood community, a
racial community, an ethnic one, or a religious community
--or any combination of these, what they do and how they
do it says a lot about their lives in the larger community
and about their perspectives on life. I think that the
things that happen here are sometimes extraordinary and
sometimes ordinary (even the little things are special be-
cause they happen here), and that to be associated with
the school is ultimately a positive life choice.
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APPENDIX C
Parent Questionnaire and Responses
1. How many children do you have? What are their ages?
2. How many of them attend this school?
3. Do any of your children attend other alternative or
private schools? If so, which school(s)?
4. Why did you choose to send your child(ren) to a predomi-
nantly Black alternative school as opposed to sending
them to the public schools.
5. How do you think your child(ren)'s achievement would
compare if they were attending public school? Or do
you know from experience what that difference (if any)
is?
6. Are you actively or peripherally involved in determining
school policies, curriculum content, hiring teachers,
etc.? Please explain.
7. What are the important goals and ideologies of the
school?
8. How would you rank the success of the school in meeting
its goals through program structure and content?
unsuccessful
successful
extremely successful
Comments:
9. How would you rank your own level of satisfaction with
the school in terms of it being a viable educational
alternative for Black and Hispanic children?
unsatisfied
satisfied
extremely satisfied
Comments:
10. What do you see as the major strengths of this school?
11. What do you see as the major weaknesses?
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12. How do these compare to, and what do you think are the
major strengths and weaknesses of the public school
system?
13. Do you plan to continue to enroll your child(ren) in
this school in the coming school years? Why or why not?
14. Do you have any specific plans for your child(ren)'s
education once they graduate from this school, or do
you have a sense of what their preference will be when
the time comes?
15. Would you prefer to see more alternative schools created
to serve the educational needs of Black and Hispanic
children, or the public schools changed to accomplish
what this school is accomplishing? Why? Please
elaborate.
16. Do you have any further comments, and do you think that
there are any important issues that I have missed with
my questions? If so, please elaborate.
Note: It will be extremely helpful to the study if I inter-
view a handful of parents who are expecially opinion-
ated on the role of alternative schools in educating
Black children. Would you be willing to be inter-
viewed? Yes No
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Responses to Parent Questionnaires
Question 1. How many children do you have? What are their
ages?
Question 2. How many of them attend this school?
St. Joseph's Community School
1
2
2
2
1
6
3
1
2
3
1
2
child, 7 yrs.
children, 6 and 8
children, 6 and 10
children, 7 and 9
child, 12
children, 2, 4, 6, 8, 11, 16
children, 10, 14, 15
child, 9
children, 6 and 8
children, 2, 4, 6
child, 11
children, 6 and 7
1 child attends
both attend
1 child attends
both attend
1 child attends
2 children attend
1 child attends
1 child attends
both attend
1 child attends
1 child attends
1 child attends
Total responses:
12 parents answered questionnaire.
The majority of parents have either one or two children
in total with either one or both of them attending the
school.
Roxbury Community School
1 child, 5 yrs.
5 children, 6 mos., 2, 3, 5, 6
2 children, 7 and 9
4 children, 8, 18, 25, 26
1 child, 9
2 children, 1 and 5
4 children, 5 wks., 19 mos., 5, 7
5 children, 1, 5, 10, 17, 19
1 child attends
2 children attend
both attend
1 child attends
1 child attends
1 child attends
2 children attend
1 child attends
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3 children, 6, 9, 13
2 children, 5 and 6
3 children, 2, 4, 7
1 child, 5
2 children attend
both attend
2 children attend
1 child attends
Total responses:
12 parents answered questionnaire.
Half of the parents have only 1 or 2 children.
Half of the parents have 3 or more children with only
1 or 2 attending the school (because of the ages
of the other children which exceed or fall short
of the school age).
St. Francis de Sales Community
4 children, 9, 14, 17, 18
6 children, 6, 7, 7, 8, 10,
4 children, 5, 9, 12, 13
2 children, 11, and 12
2 children, 13 and 15
3 children, 6, 7, 11
2 children, 6 and 9
School
12
1 child attends
all six attend
3 children attend
both attend
1 child attends
(1 used to)
3 children attend
both attend
Total responses:
7 parents answered questionnaire.
Most of the parents have 2 or more children and most
of them have 2 or more children enrolled at St. Francis
de Sales.
Question 3. Do any of your children attend other alternative
or private schools? If so, which school(s)?*
Responses
- Yes, the Sister Clara Muhammad School.
*Only positive responses are recorded.
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- Yes, the Sister Clara Muhammad Elementary School.
- Yes, Millbrook School, Millbrook, New York.
St. Francis de Sales Community School
- Yes, Cathedral High School and New Perspectives High School.
- Yes, one child attending Head Start.
- Yes, Boston College High School.
Roxbury Community School
- A Black Nationalist school that the family
during weekends.
- One child
period.
Question 4.
participates in
did attend the montessori Family Center for brief
Why did you choose to send your child(ren) to a
predominantly Black alternative school as opposed
to sending them to the public schools?
Responses
St. Joseph's Community School
- In my opinion private schools are better than public ones.
Whether it is Black or not is not really important.
- I was attracted to this school because of the inclusion of
Black studies in the curriculum and because of the
teacher:student ratio.
- I wanted to give my child a better primary education than
that provided in the public schools.
- I did not want my children to be bused out of the commu-
nity. In general, I am not pleased with the public schools.
- I wanted to help my children to enhance their self-images,
to strive together and to help them to learn more about
their people and their culture.
- I wanted more personal attention for them, a better educa-
tion, positive Black images, and better treatment.
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- It was at the beginning of the busing situation. Buses
were being stoned. I wanted the kids to be safe. I heard
that the education at this school was very good. A sound
foundation for education is important.
- My sister's children were attending the school. I wanted
greater discipline for my child. I liked the program
structure.
- There are too many problems with the public schools.
- At this school there is a better curriculum; small classes;
more parental involvement; and greater encouragement.
- The school was recommended to me by a friend for its ex-
cellence.
- I had heard that this school was giving other children
quality education.
Roxbury Community School
- The development of a positive self-image is the most impor-
tant educational consideration with young children.
- I felt that at least at RCS I would have some kind of real
voice in what was taught, etc., and the U.S. government
system of education is just not working for Black children.
- I question the learning atmosphere of the urban public
schools in the Boston area.
- I wanted quality education, interacting with Black teachers,
and community pride.
- I went to the Boston public schools from the second to the
twelfth, and being a product of the school system, I have
little faith in it. With the knowledge that I have of the
Boston PS's I couldn't with a clear conscience, subject
my child to the same.
- The school provides an alternative to the public schools,
a positive creative and stimulating learning environment,
and allows for parental involvement and control.
- I feel negative about the public schools. In trying to
decide what the most important thing about the education
was, I concluded with the decision that the people who
teach them look like them.
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- I wanted an improvement to the public schools. This
school provides a positive, creative, and culturally aware
learning environment.
- I chose this school because of the situation with the p.s.
With RCS children get more individualized attention, the
family is involved, and parents are important.
- Public schools are horrible. I wanted my kids to go to
the school, and the Board of Education said that we were
not in the district.
- For me, it is mandatory that I be able to make decisions
about my child's education. I see institutional education
as supplementary to what I teach in the home.
- This school is smaller, there is more parental involvement,
and more subjective personnel experience.
St. Francis de Sales Community School
- The quality, level, and nature of the education are far
more superior in Black alternative schools. In addition,
the attitudes and commitment of the staff are superior.
The schools are smaller, therefore, the children do not
get lost.
- I did not send my children to SFDS because it is a pre-
dominantly Black school but rather because it was in the
neighborhood, that their theme was learning, and all of
my children could attend. Now my reasons for remaining
are quite different than when I first walked in the door.
- I know that my children will learn more in a Black school
than if they were attending a public school. Here, more
time is spent with them and the classes are not overcrowded
and therefore they learn better.
- First of all it is close to where we live. The classrooms
have less kids in them so the teachers can devote more time
to the students' needs.
- The fact that it is a Black school is coincidental. I
wanted a parochial school. I attended this school when it
was a Catholic school. Lastly, I didn't want them bused
away from the community.
- I wanted a better education that than provided by the pub-
lic schools.
- I wanted them to receive a good education as well as a
strengthening of their Black identity.
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Question 5. How do you think your child(ren)'s achievement
would compare if they were attending public
school? Or do you know from experience what
that difference (if any) is?
Responses
St. Joseph's Community School
- The difference is that the child in the private school is
better coordinated.
- Better.
- It is an improvement.
- They simply would not be at the levels that they are at now.
- I think that a knowledge of self and self goals is en-
hanced. Also, the expectations of learning are enhanced
because expectations are higher.
- I think that my child would have still been a great stu-
dent. I also think that he would have had a greater
variety of content and experience options open to him. He
would have received individualized treatment.
- My sister had children in the public schools and they had
problems with it. The Metco Program was extremely helpful
in assessing the needs of the students.
- This parent spoke of the discipline problems that her
child had. She felt that her daughter might have been put
out of school by this time had she been attending public
school. The teachers would not have been able to teach her.
- With the problems going on in the public schools, it is
very hard to say.
- I do not know.
- No comment on this subject. I have had no experience with
the public schools.
- They would not be learning as they are now.
St. Francis de Sales Community School
- All of my children have attended the public schools. The
190
work was called boring by two of them. They complained of
the work being geared down. There were a number of other
problems.
- My children attended the public schools for one year. I
thank God for the experience. My child was in the sixth
grade and was not given any challenges. When I spoke about
this with his teacher, the teacher always told me what he
was going to do, but never did any thing. My child in the
third grade was taught by a package plan. The class was
given a package and was told to complete it by the end of
the day. He was supposed to repeat the year. Thanks to
SFDS he didn't have to. At SFDS my children are made to
work harder.
- I have never had an experience with the public schools.
But, I would say that I think that it would make a great
difference with my children. I don't think that they would
achieve anything by attending the public schools.
- There is really not much difference except that the school
is located near to the home, and that the class size is
small, and that the teachers can devote more time to the
students individually.
- My child went to the public schools for several years,
where he did o.k. but I fear that he might have gotten
lackadaisical over time. He has a lot more incentive now.
- The achievement would not have been as high as at St.
Francis. In the public schools they don't have enough
teachers for the class sizes.
- Their achievement would have been slow or non-existent.
Roxbury Community School
- I'm sure that this experience is much better. It gives
the parent, child, and teacher a much greater potential
for impacting the system and interacting with one another.
- I am not sure of how the academic achievement would differ,
however, I am sure that their vision of self is lower when
being taught by the U.S. government standards in the
public schools.
- The only experience that my children had in the public
schools in Massachusetts was in Danvers. This was a pre-
dominantly White, rural, town elementary school.
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- I have never had my children in the public schools for
any extent, therefore I have no real basis for comparison.
- I know that there is no comparison. First of all, one of
the things that I admire about RCS is the community spirit
and love. Academically I have no problems. My daughter
is in the top 6% nation-wide for math. I just love the
school.
- Very well--my daughter is in the kindergarten and has
mastered most of the readiness skills. She is beginning
to read. She loves reading, books, and learning in gen-
eral. I think that this is key--a hunger for learning.
- Achievement would not be as good. Larger classrooms--and
the teachers are not as concerned.
- RCS takes the child into consideration--be he/she Black,
White, Spanish, etc. I don't believe that the public
school is as committed to the individual child.
- Achievement would be poor, as the public schools allow
more goofing off.
- The main difference is that I know what is going on. There
are still problems as in the public schools.
- Socially--higher. Academically?
Question 6: Are you actively or peripherally involved in
determining school policies, curriculum content,
hiring teachers, etc.? Please explain.
Responses
St. Joseph's Community School
- I am not deeply involved.
- No.
- No.
- Yes. All parent board meetings are open to parents.
Parents can participate on any committee that they wish.
- I am actively involved. I serve on the personnel committee
and try to cooperate with other affairs or events in the
school.
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- Not presently. I used to serve on the parent board and
sub-committees.
- I am actively involved. I serve on the personnel committee
of the parent board.
- Not actively, but I participate as often as possible due
to my need to stay with my small children.
- No.
- No.
- No.
- Yes. I am on the parent board, and I am always checking
on the teachers.
St. Francis de Sales Community School
- Not any longer except in a very limited way due to the
constraints. Formerly I did all of the above as a parent
and as an administrator.
- Peripherally.
possible.
I try to attend as many parent meetings as
- No.
- Actively, I am chairperson of the personnel committee.
- Neither.
- There are committees for these. If you wish to join them
the school encourages involvement.
Roxbury Community School
- I participate regularly in Parent Board meetings.
- Actively, I am a member of the parent board, and the
parents have the final say in just about all school mat-
ters. I am also on the personnel committee which helps in
the hiring and evalutaion of teachers, staff, and adminis-
trators. I have substituted for a teacher. In addition,
I have actively tried to make some cultural input at RCS.
- No.
I am on the personnel committee.- To some extent.
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- Actively. At one time I was a staff member of the school.
Even now, I am still involved with the school and I am on
the personnel committee, so I do have some input in hiring
teachers and with school policy.
- Yes, actively.
- Actively--on personnel committee.
- Actively, attend parent board meetings.
- Involved in school policies.
- Actively, I am president of the parent board. I am most
involved with keeping up with what happens in the school
and helping in the decision making.
- Actively--assistant teacher; minute taking at meetings; and
sit on fundraising committee.
Question 7: What are the important goals and ideologies of
the school?
Responses
- Preparation for the future.
- To prepare successful Black children.
- Our African heritage; the Nguzo Saba or Seven Principles
are taught; and finally, Black awareness.
- The school is busy incorporating the Nguzo Saba in life
and learning. A knowledge of self; building of family;
educational; economic.
- Positive Black image and competent graduates.
- Sound educational foundation in order to go on to the
future. The Nguzo Saba are good principles to live by.
- Solid educational foundation and discipline (which the
Nguzo Saba helps to build).
- Teaching self-awareness of Black children; understanding
family relationships, and coming together with one another.
- A cooperative effort on the part of the parents and the
school is the backbone for developing strong people, as
well as spiritually and morally.
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- Self-independence.
- That the children that attend get the best educational
foundation that we can give them.
St. Francis de Sales Community School
- The Seven Principles of Nguzo Saba are instilled. Chil-
dren that can compete academically in the best schools and
feel good about themselves.
- To teach children to learn, take pride in themselves,
their people, and their parents.
- The school deals with the whole child: academically,
spiritually, and morally.
- That the children are able to get the best education that
they can.
- We at St. Francis are one big family. The children get
moral guidance as well as a good education.
Roxbury Community School
- To provide quality education in accordance with the Seven
Principles of Nguzo Saba.
- The school was founded to instill positive images in
Afrikan children.
- Quality education on the community level.
- Quality education; parent control; community pride; re-
spect for Black teachers and other Black officials.
- To educate the children in the community spirit.
- To provide a positive, stimulating, and creative environ-
ment; parental involvement and control; maintaining the
ethnic and economical diversity of the students; and to
establish financial independence.
- The concept of the "Black Institution" is not there. The
school is presently interested in keeping the doors open,
food in the kitchen, and paying the teachers.
- Parental control; small class size; concerned teachers.
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- To have parents actively involved; to have an avenue where
the children will learn to like him or herself as a unique
individual while learning to be a credit to themselves,
family, and society.
- To provide stimulating education and parental involvement.
- The NGUZO SABA.
Question 8.
Question 9.
How would you rank the success of the school in
meeting its goals through program structure and
content?
How would you rank your own level of satisfac-
tion with the school in terms of it being a
viable educational alternative for Black and
Hispanic children?
Responses
St. Joseph's Community School
8. successful*
successful
successful
extremely successful
successful
successful
successful
successful
successful
successful
no comment
successful
Tally: successful - 10
extremely successful - 1
no comment -
9. satisfied*
extremely satisfied
extremely satisfied
extremely satisfied
satisfied
satisfied
satisfied
satistied
satisfied
satisfied
satisfied
extremely satisfied
satisfied - 7
extremely satisfied - 4
*Answers on the same line represent responses from the same
person for questions 8 and 9.
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St. Francis de Sales Community School
8. successful
extremely successful
successful
successful
successful
extremely successful
extremely successful
Tally: successful - 4
extremely successful - 3
Roxbury Community School
8. successful
unsuccessful
extremely successful
successful
extremely successful
needs improvement
unsuccessful
unsuccessful
successful
extremely successful
successful/needs
improvement
successful
Tally: unsuccessful - 3
successful - 4
needs improvement - 2
extremely successful - 3
9. extremely satisfied
extremely satisfied
extremely satisfied
unsatisfiec
extremely satisfied
unsatisfied
extremely satisfied
unsatisfied - 2
satisfied - 0
extremely satisfied - 5
9. satisfied
unsatisfied
extremely satisfied
extremely satisfied
extremely satisfied
satisfied
unsatisfied
satisfied
extremely satisfied
extremely satisfied
satisfied/ but needs
improvement
satisfied
unsatisfied - 2
satisfied - 4
needs improvement - 1
extremely satisfied - 5
Question 10. What do you see as the major strengths of this
school?
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Responses
St. Joseph's Community School
- The supervision of the children is good--they make sure
that the children do not fight in school.
- The family atmosphere.
- Dedicated teachers and staff.
- The parents' decision-making power; the parents make the
policies; if they do not like them changes can be made by
them.
- Strong teacher commitment; strong parental input--not only
on the committees but with their students; the stress on
educational advancement; also a concern for being involved
with the school beyond simply sending one's child to it.
- Concerned staff; and the commitment to high quality educa-
tion by most.
- Parent structure; I think that a lot more Blacks will be
seeking out alternatives in the future.
- Black people coming together and working together to make
this school work.
- Good curriculum; excellent philosophy--The Seven Princi-
ples; parental involvement is strongly encouraged.
- Unity.
- The educational foundation.
St. Francis de Sales Community School
- Respect for the child and his family; commitment to same;
high expectation of same; the quality and range of educa-
tion provided.
- The emphasis on learning.
- The rules of the school.
- The school's direct contact with the parents.
- Letting parents get involved; the principal himself is a
strength; the Nguzo Saba.
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- None
- A good education mixed with a strong belief in the Seven
Principles.
Roxbury Community School
- Dedicated faculty; accessibility of administration and
faculty to parents; maintenance of a high academic level
of education.
- The openness of the individual classrooms.
- Concerned administration; parent contributions; good edu-
cational product.
- My child has only attended for 1.5 years so it is too soon
to tell.
- The staff: without the staff that we have, I don't think
we would have made it. At this time, I feel that they are
more viable than the parents. They have worked under
pressure of not really knowing whether or not they were
going to get paid.
- It does provide an alternative to the public schools of
Boston; it does provide a positive stimulating environment;
my child loves the school.
- There is a sense of comaraderie; sense of extended family;
the school is small enough for people to know each other.
- The fact that it is parent run; concerned teachers; and
the small class size.
- The structure for parent involvement.
- Spirit and parent involvement.
- Its ability to survive for 15 years; the dedication of the
teachers.
- Parent run; small; independent.
Question 11. What do you see as the major weaknesses
Responses
St. Francis de Sales Community School
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- I am not aware of any. One problem is the lack of funds.
However, the staff seem to turn this into a tool for help-
ing to develop self-reliance and responsibility for one's
destiny.
- Not enough parental involvement.
- They do not have a policy for hiring good qualified
teachers.
- Not enough parental participation. There seems to be some
lack of interest on the part of the parents in their
children.
- None.
- There isn't a high school that continue the same type of
education.
St. Joseph's Community School
- Everything has weaknesses.
- Not enough financial support.
- A lot of parents do not participate.
- Lack of parental involvement in the committees and the
parent board structure.
- Lack of a stable monetary base, which affects teacher turn-
over, student withdrawal, etc.; curriculum depth and
breadth; parental dissatisfaction at being constantly
under pressure to buy, sell, pay, etc.
- Finances.
- More parental involvement needs to be implemented.
- Financial problems; stronger administrative department
necessary; lack of good gym program; as well as a lack of
a good art and music program.
- None.
- Parental support.
200
Roxbury Community School
- Financial instability; lack of a sizable group of parents
who participate.
- Lack of parental participation; lack of strong Black role
models; and lack of Black men in the administration.
- Finances.
- My child has been attending for only 1.5 years--therefore
it is too soon to tell.
- Finances; curriculum-wise--I would like to see reading
skills upgraded; furthermore, parent involvement is very
weak.
- Organization structure; financial accountability.
- Disorganization.
- Lack of parental involvement.
- Poor financial resources.
- Dependence on outside funding sources; hiring practices,
we need more skills in the area of personnel; need to
adjust to present-day reality.
- Curriculum: enforcing, standards, and procedures.
Question 12. How do these compare to, and what do you think
are the major strengths and weaknesses of the
public school system?
Responses
St. Joseph's Community School
- I don't know.
- No comment.
- The public schools do not have enough concerned teachers
and are not geared to equipping Black children with a
proper education.
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- Weaknesses of the public schools include: constant chang-
ing of school assignments; lack of high expectation for
students; and overcrowded classrooms.
- The public schools offer a greater variety of subject
matters and frivolities which implies experience of the
students if not actual curriculum content specifics.
However I am paying twice for education and still am being
shortchanged.
- There are many political battles going on in the public
schools.
- Public schools: Financial problems, poor curriculum, less
parental involvement, and larger classes.
- I feel that the public schools have an overall breakdown.
- Public schools: Not enough participation; and the teachers
are not held accountable.
St. Francis de Sales Community School
- The public schools are very large and are beset by a number
of complex problems including politics, as usual. Many
times the staff does not understand or have commitment to
the families that they serve. Those that do understand
are sometimes misunderstood or stymied by other factors.
- In the public schools, pupils are treated as numbers not
people; teachers do not reach, just show up.
- The children of the public schools stay home more than they
are in school, or when they go, they skip classes.
- I have not had enough input into the public schools to be
able to compare the difference.
- In the public schools no one cares about the students; the
curriculum is below par. Fifteen years ago, the schools
were not as bad as they are now.
- They don't compare; there are too many students in each
class.
Roxbury Community School
- At this point the public school system seems to have a
countless number of insurmountable problems. The system
itself seems to be inaccessible to parents.
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- The public school system is more rigid. Facilities and
resource are the strength. No public school can teach
Afrikan people (children) what they need to be taught.
- The public school system, as I see it, is not in a posi-
tion to provide a proper education to the majority of
urban children in most cities.
- I don't know anything about the public school system.
- When I attended the Boston public schools, the curriculum
was the pits, and I can't imagine that it has changed much
since then. My daughter started kindergarten at RCS so I
don't know too much except what I read in the newspapers
about the public schools.
- This school is not as bad as the public school system.
- The strength of the public schools is organization. The
weaknesses: no screening of children; goofing off; and
the teachers are overburdened.
- The public school system is dependent on the whims of
public politics.
- In the public school system there are not enough personnel
concerned about the education of children.
Question 13. Do you plan to continue to enroll your child(ren)
in this school in the coming school years? Why
or why not?
Responses
St. Joseph's Community School
- Yes, my children have been helped tremendously in their
development.
- No, due to a change in my career.
- Yes, unless I discover something better.
- Yes, I am pleased with his progress thus far.
- Yes.
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- Not sure. Decided after the 1st grade to move him. Was
not able to live with the alternatives. The alternatives
are the same, and my reservations about the continued via-
bility of St. Joseph's remain.
- Yes, because I believe in this school's philosophy.
- Yes.
- Yes, by all means.
- Yes.
St. Francis de Sales Community School
- Yes.
- Yes, because I know that they will receive a very good
education.
- She (my daughter) will continue to be enrolled here if she
is not accepted at the two private schools that she has
applied to. The reason for the move lies in the fact that
St. Francis does not teach foreign languages.
- Yes, because my children learn more here.
- Yes, because my children have become used to this system,
and it would not be fair to take them out at this late
date.
- Yes.
- Yes, my past experiences with the public school will not
allow me to go back there. M,4y experiences at St. Francis
such as: Harambee, teachers approaching me before my child
flunks, and the care and tenderness that the school as a
whole teaches me to enroll my children at St. Francis de
Sales.
Roxbury Community School
- No - (money)
- Yes, I see this school as having a history of survival and
potential for viability throughout the 80s.
- Yes, this school, for me, is the best for instilling in a
child a sense of self. I have one child who needs it more
than the others, and with his present personality he needs
more time before going into the public school system.
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- Yes--excellent education, better than the public schools.
It is important to stimulate kids from a young age.
- Yes, best alternative available.
- ? The school might not be open.
- Yes.
- Yes, because I am happy with the school. I would like to
see some changes though.
- Yes.
- It depends upon what is available as far as affirmative
independent schools go.
- Yes, I have not found any better alternative.
Question 14. Do you have any specific plans for your
child(ren)'s education once they graduate from
this school, or do you have a sense of what
their preferences will be when the time comes?
Responses
St. Joseph's Community School
- I will see when the time comes.
- I plan to continue them in the private sector.
- Once they leave, hopefully, they will be well rounded
enough to make the right decision.
- I want my children to have some rights in the decision-
making process for school choices, but I am concerned about
the public schools due to geo-codes, etc.
- My child wants to be a scientist. I will try to encourage
his learning of science by helping to choose a future
school/educational program that is strong in the sciences.
- I am thinking in terms of another private school, hopefully
Black oriented.
Not as of yet.
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- I would like for my children to go to Latin High or to a
good private school.
- No specifics at the present.
- Yes, higher education, hopefully in a private school.
St. Francis de Sales Community School
- I would like for my children to continue to attend private
schools after St. Francis de Sales. After completion of
high school, I want my children to attend college or a
training school so that they might have further education.
- A private high school.
- No.
- My plans are to try to keep my children in private school,
so that they can continue and don't forget anything.
- Other private schools.
- Unknown at this time.
- I want them to continue their education and be equipped to
tackle any problems that they may encounter in the future.
Roxbury Community School
- Alternative schools or private schools.
- I would like for my daughter to attend a private school.
I don't think that I would be too happy with her attending
the Boston public schools.
- At this time I can only assume that my child will continue
to go to some form of private school.
- I would like to either move to where there is an indepen-
dent Black institution (Uhuru Sasa, I.P.E., etc.) or at
least send them to one.
- Continue private education.
- Independent Black institutions.
- College.
- No.
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- I plan for my children to go into METCO or to private
school.
- Not yet.
- Teach at home.
Question 15. Would you prefer to see more alternative schools
created to serve the educational needs of Black
and Hispanic children, or the public schools
changed to accomplish what this school is accom-
plishing? Why? Please elaborate.
Responses
St. Joseph's Community School
- Both.
- Yes, I would prefer to see more alternatives created, as
there are a couple in existence now.
- Public schools should be changed. Tax dollars go to the
public schools, therefore they need to be held accountable.
The locations of the schools are very important.
- Public schools must be changed. We cannot sustain alterna-
tive schools. They were never meant to become permanent
measn of educating "minorities" but were meant to be models
that the public schools could copy. Boston has had many
such schools. The fact that we are down to a handful says
that it's not wise to attempt to create more.
- I think that public schools should take a lesson from
alternative schools in regards to class size, parental
input, and student goals--educationally, emotionally, and
socially.
- Yes (more alternatives should be created). It gives Black
children a sense of having something that they can call
their own, instead of being thrown into a political jungle.
- I would like to see the public schools changed to accom-
plish the goals of the alternative schools. It would be a
great financial help to me personally. I feel that my tax
dollars should be able to guarantee my children a good
education.
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- I am pessimistic about the public school changing, yet
they need to be changed because they are not doing their
jobs. Perhaps alternatives are the only answer now.
- More alternative schools created.
- Yes (more alternatives should be created), because the
public schools are not meeting our children's needs.
St. Francis de Sales Community School
- Yes, I would like to see more schools like St. Francis de
Sales, even if the public schools changed. I believe that
all people should be taught about themselves. Example:
SFDS did a play in December around the Christmas holiday.
Not only did they deal with Christmas but with kwanza and
Hanuka. This in my opinion helps the child to know and
respect all people regardless of race or religion. The
year before that, the school celebrated Christmas, Kwanza,
Hanuka, and the Muslim holiday.
- Yes (more alternatives need to be created). Many children
cannot survive in the public schools as they are now.
Those that survive are in many cases not up to par academ-
ically and cannot compete in the job market or when they
enroll in colleges and technical schools.
- I think that the public schools do not respond directly to
the needs of the students, educationally or otherwise. It
has become more political. The teachers are more inter-
ested in their own personal gain than what they have been
trained to do. And all of this is happening at the expense
of our children.
- Yes, I would prefer more alternatives.
- I wouldn't mind seeing more alternatives with good teachers,
but would like to see the public schools improved. We
aren't demanding enough.
- Both--because it is our children who are suffering because
of the school system of Boston.
- I think that changing the public schools would take too
much time. More alternatives would be an easier solution.
Roxbury Community School
- Yes, more alternatives should be created.
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- I would like to see the public schools changed. I don't
appreciate paying tuition and taxes which are used for
public school, yet, because the schools are not up to par,
I chose not to send my child to them.
- Yes (more alternatives should be created), because our
children are the ones that are presently suffering at the
hands of the public school system. Also, we as parents
must begin to take on greater responsibility towards pro-
viding our children's education.
- I would like to see an affirmative Black institution cre-
ated that deals daily (hourly) with the Afrikan culture
and the political position of Afrikans in Amerikka.
- Obviously, the term alternative is self-explanatory--and I
do believe that proper priorities being held in mind by
those who are supposed to implement this public education,
the public school systems should work.
- Would like the public schools to provide quality education.
It would be less expensive on the families.
- More alternatives should be created. The obligation is to
our children.
- The public schools should be changed to accomplish what
this school is because all parents and children would be
able to benefit.
- Yes (would prefer to see more alternatives created)--parent
involvement is extremely important and I did not realize
it until I cam to school and volunteered myself. The kids
are truly excited to see you in class and it helps them to
behave better.
- I would like to see the public schools changed to accom-
plish the goals of this school.
- Yes (more alternatives), there is a need to equip our chil-
dren to deal with the world beyond the three R's. We need
physical education, world education, and problem solving
education.
- There should be a need for both schools to function, how-
ever, supporting the goals of each other.
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Question 16. Do you have any further comments, and do you
think that there are some important issues that
I have missed with my questions? If so, please
elaborate.*
Responses
St Joseph's Community School
- The reason why people seek out such a school may vary by
age (as with me), the current financial situation, size of
class/school, etc. Why children are withdrawn from the
school is also of interest. Reasons for establishing an
alternative school need to be clear for they should inform
basic structures, particularly the financial base. Funding
for Black workers is a very important issue. If there were
no handouts, no students would be enrolled in them (alter-
natives).
- I would like to see creative art and physical education
encouraged in the schools. I would also like to see
prayer put back in the schools and a greater emphasis on
the moral and spiritual development of our children.
- This parent feels that the school is very good, and her
kids have benefitted greatly.
St. Francis de Sales Community School
- This parent would like to see St. Francis have a high
school in order to continue the educational program that
is begun at the elementary grades.
Roxbury Community School
- The proper education of our children is the most important
thing we need for the future survival of the Afrikan rase.
The children are our future--and we must safeguard them
against as many negatives as we can.
- You should have asked a question about the educational
background of the parents.
- With the Ronald Reagan backlash to the Civil Rights move-
ment, it's very important for our children to attend a
school that helps them to understand their culture and
those of others.
*Only responses other than a simple "no" are written out.
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APPENDIX D
Interviews with Individuals Who Have a History
of Involvement with Alternative Schools
for Black Children
1. What were you doing prior to your involvement with
alternative schools? What was your particular motiva-
tion for involvement?
2. What was the exact nature and extent of your involvement
with alternative schools for Black children? What
school(s)? Whatyear(s)? How many years? What posi-
tion(s) did you hold?
3. Were you affiliated with specific individuals or groups
during your involvement? If so, who were they and what
was the extent of their influence over the school(s)?
4. Please describe your experiences with parental involve-
ment with the schools.
5. If you were involved in the creation of an alternative
school, please describe this experience with regard to
the school's ideological base, organizational structure,
funding, staffing, building acquisition, etc.
6. Please discuss the strengths and weaknesses of the
school(s) that you were involved with. Do you think that
there are any noticeable patterns?
7. Was the school(s) that you were involved with generally
successful in meeting its (their) goals and objectives?
If so what were the contributing factors to the success?
If not, why did the school fail?
8. Do you feel that Black alternative schools (of the kind
that you were involved with) are more effective than
their public counterparts in preparing Black children
for the future? If so, in what ways are they more effec-
tive? Please be specific.
9. Which of the following have been given a greater empha-
sis: resources, teaching methodology, or program con-
tent? Why do you think emphasis has been placed there
as opposed to the other areas?
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10. What are some of the most important lessons that public
schools can learn from these schools in terms of effec-
tively teaching Black children.
11. Do you have any further comments, and do you think that
there are some important issues that have not been
tapped by my questions?
Note: Where appropriate, responses included in text.
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APPENDIX E
NGUZO SABA: The Seven Principles of Life*
1. L4OJA (Unity): To strive for and maintain unity in the
family, community, nation, and race.
2. KUJICHAGULIA (Self-determination): To define ourselves,
name ourselves, and speak for ourselves, instead of being
defined and spoken for by others.
3. UJIMA (Collective Work and Responsibility): To build and
maintain our community together and to make our brothers'
and sisters' problems our problems and to solve them
together.
4. UJA4AA (Co-operative Economics): To build and maintain
our own stores, shops, and other businesses and to profit
together from them.
5. NIA (Purpose): To make as our collective vocation the
building and developing of our community in order to re-
store our people to their traditional greatness.
6. KUUMBA (Creativity): To do always as much as we can, in
the way that we can in order to leave our community more
beautiful than when we inherited it.
7. IMANI (Faith): To believe with all our hearts in our
parents, our teachers, our leaders, our people, and the
righteousness and victory of our struggle.
*US Organization, Los Angeles, California, Copyright, 1967.
